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Welcome to ITLC Lilly Asheville!
We are excited to finally have the opportunity to come together for this conference. The
energy has been building as a community of scholars from across the country prepared for
Lilly Asheville. This year, the faculty attending the conference represent 81 institutions from 24
states.
With 90 presentations to choose from, there will be a plethora of opportunities to learn. In
addition to the scheduled presentations, we have created space for you during meals and
between sessions, as opportunities to share and develop Innovative Strategies to Advance
Student Learning with colleagues from other higher education institutions. Together we will
create opportunities to discuss, critique, explore, and learn more from the body of evidence
to support best practices for student learning.
The conference is designed with community in mind. We hope that you will experience the
Lilly Spirit of collegiality as we consider what we know and think we know about advancing
teaching practice to enhance student learning. Please explore the conference workbook
pages contained in this program. The activities are designed to prompt you to structure how
to align your professional development goals with the sessions you attend. The workbook is
also designed to prompt reflections that formalize how you will apply what you learn at the
conference directly to your teaching practice.
A special thanks to our reviewers who generously shared their expertise in evaluating
proposals and making programming recommendations. We also thank our sponsors for
supporting quality education through professional development opportunities. A final thank
you to our presenters who have worked diligently to prepare materials for the event and
who look forward to exchanging ideas with you across the coming days.
Enjoy the conference experience,
ITLC Lilly Team Todd Zakrajsek, Conference Director
Kathryn Smith, Director of Learning Technologies & Assessment
Deb Van Etten, Conference Coordinator
Ryn Zakrajsek, Administrative Manager
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Overview of Conference Schedule
Monday, August 8, 2022
8:00 am Registration Opens
9:00 am Welcome - opening remarks
9:40 am Concurrent I (Break out Sessions)
10:30 am Concurrent 2
11:00 am Concurrent 3
11:50 am Concurrent 4
12:15 - 12:55pm Lunch
1:00 pm Plenary Presentation
2:15 pm Concurrent 5
2:45 pm Concurrent 6
3:20 pm Concurrent 7
4:20 pm Concurrent 8
Dinner and evening on your own.

Tuesday, August 10, 2022
7:30 am Registration opens
8:00-8:45 Breakfast
9:00 - 9:30 am Table Topics
9:45 am Concurrent 9
10:45 am Concurrent 10
11:40 am Concurrent 11
12:00 - 12:50pm Lunch
1:00 pm Concurrent 12
2:00 pm Concurrent 13
3:00 pm Concurrent 14
4:00 pm Concurrent 15
4:45 pm Digital Poster Galleray Presentation
Dinner and evening on your own.

Wednesday, August 10, 2022
7:15 - 8:00 am Breakfast
8:00 am Concurrent 16
8:50 am Concurrent 17
9:40 am Concurrent 18
10:00 am Plenary Presentation
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Conference Venue Floorplan
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Daily Schedule at a Glance - Monday
(Real-time changes in Sched)
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Daily Schedule at a Glance - Tuesday
(Real-time changes in Sched)
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Daily Schedule at a Glance - Wednesday
(Real-time changes in Sched)
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Plenary Speakers
Gabby McCutchen
Assistant Vice President for Academics & Career Pathways
Durham Technical Community College

Monday, August 8 at 1:00 pm
Adult Learning Theory: Primer and Practice
Adult learning theory, or andragogy, is a useful way for teachers to consider the needs of
their students and organize their teaching strategies to meet those needs. It is an incredibly rich field
of study with a seemingly endless number of new theories and approaches to teaching, including
self-directed learning and transformational learning. This interactive presentation provides a primer on
adult learning theory and focuses on 10 teaching strategies grounded in adult learning theory.
Participants will leave the presentation with teaching strategies they can put into practice immediately
and a list of new ideas to explore further.

Todd Zakrajsek
Associate Professor, Department of Family Medicine
University of North Carolina at Chapel Hill

Wednesday, August 10 at 10:15 am
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Daily Schedule
for
Monday, August 8, 2022

9:00am - 9:20 am

Burghley B

Welcome! Opening Comments and Message from the Conference Director
Presented by:
Todd Zakrajsek, Conference Director

9:40 am - 10:20 am
Concurrent Session 1
1a Amherst
Teaching Diversity, Equity, and Inclusion Through Engagement
Presented by:
Jeanne Dulworth, Western Carolina University
Key Statement: The purpose of this workshop is to present information about a EDI approach
developed by the department of social work at Western Carolina University
Keywords: diversity, humility, engagement
Subtheme: Classroom Community/Culture
In a world full of division, the WCU Department of Social Work has developed and
implemented an invigorating initiative to help students learn about and understand the
‘black voice, black experience’ and engage in meaningful community partnerships to create
positive change through advocacy. Participants will learn how to develop and implement a
similar initiative to enhance their communities.
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Outcomes:
1. Explain how and why this particular initiative was developed,
2. Illustrate activities utilized to produce desired outcomes, and
3. Prepare participants to replicate a similar experience with their students.
1b Burghley A
Creating a Pop-Up Museum: A Project-Based Service-Learning Experience
Presented By:

Kerrin C. Wolf, Stockton University
Michele Previti, Stockton University
Key Statement: Creating a pop-up museum provides students with project-based,
service-learning opportunities in which they develop key skills and competencies while
performing public service.
Keywords: pop-up museum, project-based learning, service learning
Subtheme: Experiential Learning: e.g., storytelling, narratives, experiments, service learning
Educators have adopted instructional strategies such as project-based learning and
service-learning to deepen student learning. This presentation will explore the benefits and
challenges of creating and presenting a “pop-up museum” as part of an undergraduate
course, which provided students with project-based, service-learning opportunities. It will
both explain the pop-up museum concept and use the results of a survey of students,
course evaluations, and a survey of museum visitors to reveal how this unique project can
help students develop key skills and competencies while performing an important public
service.
Outcomes:
1. Explain the concept of a “pop-up museum.”
2. Explain how a pop-up museum project can create project-based, service-learning
opportunities.
3. Envision how a pop-up museum could be incorporated into an undergraduate or
graduate course.
1c Stuyvesant
Shock Waves: Rethinking Faculty Resilience in the Post-COVID Age
Presented by:
Roxanne Atterholt, The Pennsylvania State University
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Laura Cruz, The Pennsylvania State University
Key Statement: This session will explore academic witnessing as a disposition, practice, and
process intended to strengthen the ability of faculty, both individually and collectively, to
flourish.
Keywords: resilience, faculty development, witnessing
Subtheme: Resiliency/Self-care/Mindfulness
Research shows that well-being can have a significant effect on student learning; we
argue that similar effects apply to faculty teaching.
We will explore an evidence-based strategy for building faculty resilience known as
academic witnessing. The concept posits resilience as a function not just of an individual,
but of the larger community in which that individual lives and works. The value of witnessing,
or being seen and heard by others, is especially potent in the face of common shocks, such
as those experienced under remote teaching. Through a study of micro-communities, we
identify academic witnessing as a disposition, practice, and process intended to strengthen
the ability of faculty, both individually and collectively, to combat burnout and flourish in the
emerging post-pandemic age.
Outcomes:
1.

Critically evaluate the factors that contribute to faculty burnout and
diminished well-being.

2. Practice academic witnessing for yourself and with others.
3. Apply the concept of academic witnessing to your own socio-professional
contexts.
1d Vanderbilt I
Using Teacher Leadership Strengths to Build Community and Transform Online Learning
Presented by:
Kari D. Henry Hulett, Northeastern State University
Maria Gray, Northeastern State University
Key Statement: This presentation will show faculty how to maximize their unique leadership
strengths to incorporate community-building strategies in the online classroom.
Keywords: community, online learning, student engagement
Subtheme: Classroom Community/Culture
Research shows when teachers apply transformational leadership traits and
encourage a strong sense of community in the classroom, it leads to more positive student
13

outcomes (Erdel & Takkac, 2020; Joyner et al., 2014).This presentation will examine the
connection between transformational teacher leadership and online community building.
Participants will have the opportunity to take a survey to determine their unique
transformational leadership strengths. Using the Community of Inquiry Framework as a
guide, research-based strategies for community-building will be presented for each
leadership trait. Discussion of ways to build stronger learning communities in the online
classroom using personal leadership strengths will follow.
Outcomes:
1. Identify personal leadership strengths.
2. Match strategies for building an online learning community with personal
leadership strengths.
3. Select one or two new strategies for community building in online classroom.
1e Vanderbilt II
Make Humanized Your Modality
Presented by:
Kim Vincent-Layton, Cal Poly Humboldt
Brett Christie, O'Donnell Learn
Key Statement: Regardless of where our respective courses land on the modality spectrum,
it is essential we create learning experiences that are humanized, inclusive, and engaging!
Keywords: humanized, inclusive, purposeful
Subtheme: Course/Curriculum (Re)Design
As we have gone through the last few years of uncertainty, anxiety, and resulting
exhaustion, the need for creating learning experiences that are more humanized and
inclusive has become ever-critical. Many faculty, staff, and students are at or near the
breaking point, particularly through prolonged toggling of situations and modalities. By
creating a more humanizing experience for students you are establishing a sense of care
and community that will inspire and enable more to be successful – without lowering
outcomes. This interactive session will provide you with multiple ideas, examples, and
resources to easily create more welcoming and humanized courses.
Outcomes:
1. Be familiar with the Purposeful Learning Framework how it informs courses that are
more humanized and inclusive.
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2. Further understand how critical humanized learning is for students and how it is a
significant strategy for EDI efforts.
3. Have awareness and access to resources for creating more humanized course
elements and experiences.

10:30 am - 10:50 am
Concurrent Session 2
2a Amherst
Role of Team Presentations in Enhancing Employability Skills
Presented by:
Subhadra Ganguli, Bloomsburg University
Key Statement: I will demonstrate how team presentations may incorporate employability
skills in my General Education Economics courses.
Keywords: transferability skills, employability skills,
Subtheme: Instructional Methods: e.g., case study, simulation, inquiry, cooperative learning
The role of a “community” (Darby; Lang, 2019) in a classroom can go a long way in
fostering learning and developing employability skills. This is addressed in my research using
team presentation by students. They self-select themselves into teams based on
community building activities (Weimer, 2019). Self-selection in a team increases interest in
the project, while teamwork creates awareness around communication skills, time
management and leadership traits. Research and technology skills (for presentation
content and delivery) developed in the process are relevant job skills. Receiving and
providing critical feedback on presentations through peer evaluations help in building
critical analysis.
Outcomes:
1.

Students develop leadership skills when made responsible for completion
timelines and intra-team collaboration.

2. Students learn adaptability, flexibility and problem-solving skills when working
in a team setting.
3. Students enhance IT and communication skills, both verbal and written, in
creating and presenting the project.
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2b Burghley A
Creating to Learn: Expressive Arts Exercises for Social Science Classrooms
Presented by:
Zoe Antoinette Eddy, Worcester Polytechnic Institute
Key Statement:
Keywords: expressive arts exercises, complex social histories, diverse cultural perspectives.
Subtheme: Course/Curriculum (Re)Design
I demonstrate how expressive arts exercises help students explore complex social
theories and cultural movements. Informed by Indigenous pedagogies, I use a case study to
detail the power of these interventions. In an undergraduate class on Indigenous rights
movements, I assigned anthropology students an expressive arts project to motivate them
to consider how individuals express cultural values. Students were assigned the following: a)
choose a personal value that is both informed by and challenged by their cultural context,
and b) create a piece that reflects this value. Throughout this presentation, I provide
strategies to help incorporate expressive arts into undergraduate classrooms.
Outcomes:
1.

Explore the use of expressive arts assignments in undergraduate classrooms.

2. Discuss student responses and outcomes in order to build educator strategies.
3. Describe the importance of diverse perspectives on knowledge-making.
2c Stuyvesant
Self Directed Learning Readiness in a Hyflex Classroom: Evidence from Four Classes
Presented by:
Sarah Khan, North Carolina State University
Elaine B. Bohórquez, North Carolina State University
Cigdem Meral, North Carolina State University
Key Statement: We present empirical results from business, computer science and nutrition
courses to evaluate the role of self directed learning readiness in a hyflex classroom.
Keywords: hyflex instruction, self-directed learning, hybrid learning
Subtheme: Online/Hybrid/Hyflex Instruction
The recent shift towards flexible instruction in higher education raises a need to
understand the students' perspective about this change, including the factors affecting the
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students’ choice of learning mode. Hyflex instruction provides students with the opportunity
to choose from three different learning modes i.e. in-person, online synchronous and
asynchronous. We investigate the role of self-directed learning readiness (SDLR) and
students’ choice of instruction mode. We measure the students’ SDLR by focusing on the
three aspects of self-regulation i.e. self-management, motivation or desire for learning, and
self–monitoring. The results are insightful and allow us to develop a deeper understanding
about the antecedents for the students’ choice of learning mode.
Outcomes:
1.

Understand hyflex instruction in four different disciplines.

2. Understand the role of self-directed learning readiness among students in their
choice of learning mode.
3. Understand the students’ perception about the learning flexibility in a hyflex
classroom.
2d Vanderbilt I

Influence of Assignment Choice on Motivation, Confidence and Success
Presented by:
Brittney Smith, Minnesota State University Mankato
Key Statement: Restructuring assessments may help improve student ownership which can
impact their engagement in the learning process and their success in a course.

Keywords: assessment, biology, student ownership
Subtheme: Assessment
Students who demonstrate ownership are more likely to engage and persist in the
learning process. This study, conducted across a pandemic-impacted semester,
investigated how redesigning assessment in a hybrid non-major introductory biology
course impacted student ownership. Preliminary data indicated two significantly linked
subconstructs for focus: self-confidence and motivation. Students were given a choice of
assignment to complete. Participants completed a pre- and post-test survey to measure
their perceptions of ownership of their learning, and views of the course. Results presented
discuss how these constructs were impacted by the flexibility in assignment choice, and
their relationship to student success.
Outcomes:
1.

Describe student ownership and its constructs
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2. Explain the relationship between constructs of student ownership, learning and
academic success
3. Describe how changes in course design may impact constructs of student
ownership, learning and success.
2e Vanderbilt II
Using Modern Data Techniques to Rediscover Historical Outcomes and Blunders
Presented by:
Christina Davis, Belmont University
Key Statement: Having students graphically engage with historical data to uncover
scientific formulae can deepen their understanding of the result, as well as its limitations.
Keywords: student engagement, historical data, analyzing graphed data
Subtheme: Technology in the Classroom
The scientific process is explained through mathematical expressions, but students
seldom create an intuition that connects the initial data collection with the formulae used in
class. A supplemental online module for an astronomy class was created to walk students
through the discovery of the expanding universe by fitting sets of historical data that build to
our modern interpretation, revealing pitfalls and assumptions along the way. By following
the path of discovery scientists initially took, students, gain data literacy skills as well as
deepen their understanding of the subject at hand.
Outcomes:
1. Describe the utility of historical storytelling through data in facilitating
scientific literacy.
2. How to integrate data analysis methods into curriculum.
3. Understand the benefits of individualized feedback in online learning.

11:00 am - 11:40 am
Concurrent Session 3
3a Amherst
Promoting EDI Through a Class Intersectionality Activity
Presented by:
Daphne W. Thompson, Johnson & Wales University Charlotte
18

Key Statement: Through participating in an intersectionality activity, students learn to
consider others’ perspectives and experience the randomness of advantages that affect
the trajectory of their lives.
Keywords: intersectionality, EDI, privilege
Subtheme: Interactive Instruction: e.g., jigsaw, debates, panels,
I will present an activity I created that allows students to internalize the randomness
of advantages and the benefits they provide, often flipping the script on lived experiences.
Lilly participants will participate in the activity and ponder ways they could customize it for
their classrooms/purposes to promote student empathy for others’ perspectives. Building on
Kimberle´ Crenshaw’s definition of intersectionality, this activity invites students to reflect on
how intersecting social identities impact their feelings of worthiness and belonging at their
university. Students individually and collectively decide which advantages are most and
least valuable in not just surviving but thriving in college.
Outcomes:
1.

Internalize the randomness of advantages.

2. Evaluate which advantages are most important.
3. Reflect on their own advantages and disadvantages and how to leverage
them for success.
3b Burghley A
Socratified!: Retrieval Practice, Scaffolded Questions, and the Socratic Method
Presented by:
Barry Sharpe, Western Governors University
Key Statement: Retrieval practice and scaffolded questions support gains in student
metacognition. Explore how they can be connected to the Socratic Method to support
faculty metacognition.
Keywords: metacognition, scaffolded questions, socratic method
Subtheme: Instructional Methods: e.g., case studies, simulations, inquiry cooperative
learning, collaborative learning
The style of reasoning in Plato’s Dialogues is the inspiration for what has been called
the Socratic Method (a question leads to answers which leads to additional questions and
so forth). From a pedagogical perspective, the Socratic Method has generally prioritized
consistency of responses, clarification of what stands behind claims, and precision of
examples. Research on the science of learning suggests that retrieval practice and
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scaffolded questions support gains in learning and metacognition. In this session, we will
examine the relationship between retrieval practice, scaffolded questions, and the Socratic
Method as a way to support student and faculty metacognition.
Outcomes:
1.

Describe retrieval practice and scaffolded questions as examples of the
Socratic Method.

2. Explain how retrieval practice and scaffolded questions support gains in
student and faculty metacognition.
3. Reflect on what students might gain from answering questions in a specific
sequence and what faculty might gain from asking questions in a specific
sequence.
3c Stuyvesant
Incorporating Metacognitive Elements into Your Pedagogy to Advancing Student
Learning
Presented by:
Dana Scott, Jefferson University
Key Statement: This interactive session will explore how incorporating metacognitive
elements into assignments and assessments can enhance student learning and
supplement assessment tools and results.
Keywords: self-reflection, metacognition, informed teaching
Subtheme: Indirect Instruction: e.g., reflective discussion, problem solving, writing to inform,
concept mapping
Adding metacognitive elements to course assignments, promotes a deeper level of
learning across disciplines, for both individual and group projects. Combining facets of
self-reflection as a supplement to assessment of student learning can reveal qualitative
evidence beyond most rubrics and exam scores. These elements not only reinforce
students’ own learning but can provide valuable information to help transform teaching.
Through examples of compact, reflective supplements to rubrics, assignments, and
self/peer evaluations, participants in the session will be shown how to use self-evaluation
and reflection to enrich student learning and utilize that information to re-shape their
teaching.
Outcomes:
1.

Value the use of self-reflection to advance student learning.
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2. Devise ways to incorporate elements of self-reflection and evaluation into their
assignments and assessments.
3. Evaluate student self-reflection to improve pedagogy.
3d Vanderbilt I
Walking the Talk: Experiential Learning and Faculty Learning Communities
Presented by:
Ronald ErEDI, University of South Carolina Beaufort
Carmen Farrell, University of South Carolina Beaufort
Amy Leaphart, University of South Carolina Beaufort
Libby Ricardo, University of South Carolina Beaufort
Dawn Robinson, University of South Carolina Beaufort
Murray Skees, University of South Carolina Beaufort
Key Statement: In this session, an interdisciplinary faculty learning community shares its
exploration of the fundamental tenets of experiential learning along with means to enhance
its facilitation.
Keywords: experiential learning, faculty learning communities, interdisciplinarity
Subtheme: Experiential Learning: e.g., storytelling, narratives, experiments, service learning
This is an interdisciplinary discussion of a faculty learning community that was
developed to explore experiential teaching and learning techniques that can be used
across disciplines. Come learn how experiential learning theory is being applied in
disciplines other than your own, as well as how the use of a faculty learning community on
campus can enhance understanding of these techniques across disciplines. Most
techniques are transferable and can be adapted to each attendee’s unique learning
environments. So, attend, participate, and begin thinking about how to further enrich the
courses you teach.
Outcomes:
1.

Discuss the cycle of experiential learning, potential rewards, strengths, and
weaknesses presented by implementing such a pedagogical approach in her
classroom.

2. Explain the rationale for utilizing a faculty learning community as a
collaborative process to increase experiential learning opportunities across
campus.
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3. Conceive of ways that faculty from diverse backgrounds and disciplines can
come together in a faculty learning community to discover interdisciplinary
ways to facilitate experiential learning opportunities across her own campus.
3e Vanderbilt II
Building Well Aligned Courses using Performance-Based Objectives
Presented by:
Shruti Gadkari, Pacific University
Caroline McCarty, Pacific University
Key Statement: This session will describe how instructors can achieve alignment between
content, instructional delivery, and formative and summative course assignments through
performance-based learning objectives.
Keywords: performance-based learning objectives, instructional design, curricular
alignment
Subtheme: Course/Curriculum (Re)Design
How do you build a curriculum from scratch while ensuring that you are measuring
what you teach? This session will describe how we as faculty worked collaboratively with
instructional design experts to build a two-course pediatric occupational therapy
curriculum using performance-based learning objectives. It took multiple rounds of revision
to align the course objectives and assignments to measure what was being taught, while
also meeting accreditation standards and alignment with the broader curriculum of the
school. This session will share lessons learned about performance-based instructional
design and include concrete tools and strategies for curricular alignment
Outcomes:
1.

Identify key components of performance-based objectives.

2. Explain how alignment between course objectives and assessments can be
accomplished through performance-based instructional design.
3. Apply course alignment principles to create an example performance-based
learning objective.

11:50 am - 12:10 pm
Concurrent Session 4
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4a Amherst
Steps to Develop Collaborative Online International Learning (COIL) Projects
Presented by:
Sonia Kapur, University of North Carolina, Aasheville
Key Statement: Project Based Exams can be used to assess learning objectives that

focus on a student's ability to create, evaluate, and analyze the information from class.
Keywords: collaborative, online learning, project-based
Subtheme: Assessment
It is common in Higher Education to have high level learning objectives in courses.
However, the assessment method for most courses is still a traditional exam with multiple
choice, short answer, fill in the blank, and an essay question or two. However, employers are
looking for people who can apply knowledge and make decisions, create high quality
written or visual products, design experiments, work collaboratively, and innovate.
Traditional exam based assessments do not assess any of these skills. Project based exams
can be used to assess high level learning objectives and are inclusive for a broad range of
learners.
Outcomes:
1.

Learn the steps involved in developing COIL projects.

2. Think through a list of courses that they are interested in incorporating a
project into.
3. Have resources at hand to start planning the different steps of such a project.
4b Burghley A
Watching You Watching Me: Video Camera Use in Online Courses
Presented by:
Diana Nathaniel, Queens University of Charlotte
Key Statement: This research examines the use of the video camera in online courses and
the different cultural approaches to whether this is necessary for successful student
engagement.
With the onset of COVID-19 forcing the closure of many colleges and universities, the
reliance on online education tools saw a significant uptick. Faculty all over the world who
previously had not engaged online learning were now forced to adapt skills to approximate
their face-to-face classroom experience in the online format. As a result, many college-level
23

teachers chose synchronous delivery of courses, which demanded a level of technological
know how, as well as pedagogical dexterity. This research examines the use of the video
camera in online courses and the different cultural approaches to whether this is necessary
for successful student engagement.
Keywords: online classroom, camera use, online teaching
Subtheme: Instructional Skills: e.g., developing syllabus, presenting, facilitating discussions,
class culture
Outcomes:
1.

Examine the cultural nuances of online education.

2. Appreciate different cultural perspectives on the use of video cameras in
online courses.
3. Understand a variety of considerations in requiring camera use in online
courses.
4c Stuyvesant
Revitalizing the In-Person Class: Team and Game-Based Learning
Presented by:
Matthew Metzgar, University of North Carolina, Charlotte
Key Statement: Exploring team-based competitions to increase student engagement and
learning.
Keywords: team-based learning, game-based learning, student engagement
Subtheme: Instructional Strategies
As students have returned to campus this academic year, learning preferences
appear to have changed. Eighteen months of online learning has shown students the
potential benefits of drawbacks of virtual learning. For many students, online learning is now
preferred to in-person learning. It is viewed as more efficient and accessible. This creates a
challenge for universities with an existing large physical infrastructure. Physical classrooms
should be used to increase the value delivered to students. Where historically classrooms
have been used for teacher-driven lectures, many students now prefer to watch via Zoom.
Therefore, the logical use of the classroom in the post-covid virtual age is for interaction,
primarily student-student interaction. Team-based learning and game-based learning are
two modalities that can increase student-student interaction. However, studies often show
no difference if these pedagogies are used in-person or online. Yet when these two options
are combined, this heightens the need for classroom interaction which can increase
24

learning. Similar to team sports, when students are both collaborating as a team and
competing with other teams, in-person real-time communication is crucial. The author will
present his ideas about using team-based competitions to leverage the physical classroom
and improve student engagement and performance.
Outcomes:
1.

Define team-based learning and game-based learning.

2. Understand how student learning preferences impact the use of classroom
space.
3. Create synergy of team-based learning and game-based learning.
4d Vanderbilt I
Faculty Fellowships to Support Teaching, Learning, and Faculty Careers
Presented by:
Keith Pacholl, University of West Georgia
Rod McRae, Middle Georgia State University
Key Statement: The presenters will explore the creation of Faculty Fellowships for a Center
for Teaching and Learning at a comprehensive university—plus lessons learned and future
directions.
Keywords: faculty fellowships, career development, center for teaching and learning
Subtheme: Instructional Methods: e.g., case studies, simulations, inquiry cooperative
learning, collaborative learning
In this session, a Faculty Fellow and a director of a Center for Teaching and Learning
(CTL) at a comprehensive university discuss the development of its Faculty Fellowship
program—now in its eighth year. Sharing observations of what has worked well and what
has caused struggles, the presenters will also ask for input from session participants on new
directions for this kind of program considering recent changes and challenges in faculty
careers. Then the participants will brainstorm ideas for their own plans for creating or
augmenting Faculty Fellowships at their institutions.
Outcomes:
1.

Discuss ways to create or expand Faculty Fellowships.

2. Describe the development of the Faculty Fellowship program, including
successes, mistakes, and possibilities.
3. Brainstorm opportunities for developing Faculty Fellowships to support
teaching practices, improve student learning, and bolster faculty careers.
25

4e Vanderbilt II
Community That Cares: Rolling Out A First-Year Course During COVID-19
Presented by:
Madeleine Holland, University of Texas Austin
Key Statement: The chaos of the global COVID-19 pandemic and its economic and
psychosocial fallout exacerbated pre-existing inequities among university students.
Keywords: online education, access, COVID-19
Subtheme: UDL EDI
This session presents a case study describing the process of designing, developing,
and launching a first-year introductory course for communication students with the goal of
remediating some of the existing inequities that were exacerbated by differences in digital
access and competence. A brief review of the literature surrounding introductory first-year
courses and best practices in the field of communication is presented, followed by a
description of the course, as well as quantitative and qualitative evaluations of its success.
The piece ends with suggestions for continued improvement and how the course might be
adapted for institutions with different levels of resources and needs.
Keywords: This paper presents a case study describing the process of designing, developing,
and launching a first-year introductory course for communication students with the goal of
remediating some of the existing inequities that were exacerbated by differences in digital
access and competence.
Outcomes:
1.

Describe different ways in which they might adapt this course design process
to the needs of their home university.

2. Describe the different functions of a first-year introductory course
3. Describe the different ways in which online education can be structured to
increase access, equity, diversity, and community.

12:15 pm - 12:55 pm
Buffet Lunch - Burghley B
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Name badges are required for entrance

1:00 pm - 200 pm
Plenary Presentation - Burghley B
TITLE
Presented by:
Gabby McCutchen, Durham Technical Community College

2:15 pm - 12:35 pm
Concurrent Session 5
5a Amherst
Using the RISE Model to Increase Quality of Graduate Peer-to-Peer Feedback
Presented by:
Stacy Gant, North Carolina State University
Suzanne Ehrlich, University of North Florida
Key Statement: Faculty will share experiences using the RISE model for peer review
assignments; the presentation will share the good and bad of SoTL research results.
Keywords: RISE model, peer-to-peer feedback, SoTL
Subtheme: Resiliency/Self-care/Mindfulness
This quantitative Scholarship of Teaching and Learning (SoTL) research focused on
student learning and was conducted in partnership with the students (Felten, 2013). SoTL
research approached through quantitative and qualitative data often provides the most
informative results for researchers who intend to adjust assignments in their classrooms
(McKinney, 2007). Convenience sampling was used during Summer I, Summer II, and Fall 2021
semesters. Paired students gave feedback using a form structured around Wray’s RISE Model
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(2011) and then made adjustments. Students were surveyed about their perceptions and
analyzed using SPSS. Open-ended questions provided ideas for adapting the assignment for
future courses.
Outcomes:
1.

Recognize how the RISE model of peer-to-peer feedback was used with
graduate students.

2. Identify ways to incorporate the RISE Model in their own classrooms and
research.
3. Develop a shared resource to examine post-conference around implementing
the RISE Model.
5b Burghley A
Engaging Students on Day 1 Using a Collaborative Syllabus Design
Presented by:
Meghan Owenz, Kutztown University
Key Statement: Can you increase student engagement and equity on Day 1? The
presentation will review a course activity to collaboratively design the syllabus.
Keywords: syllabus, universal design for learning, designing for equity
Subtheme: UDL, EDI
Guided by the principles of Universal Design for Learning and Culturally Sustaining
Pedagogy, students in upper-level human services courses engaged in a two-day
collaborative syllabus design course activity. The activity served to increase student
motivation and course ownership, as well as provide an experiential lesson on increasing
consumer autonomy through consumer-driven services. The activity aims to minimize the
faculty-student power differential, encouraging students to play an active role in how they
would like to learn and represent their knowledge. The faculty presenter will share how the
course activities were structured, student feedback, and advantages and drawbacks of the
approach.
Outcomes:
1.

Describe the use of Universal Design for Learning principles in course activities.

2. Evaluate the impact of power differentials on student autonomy and course
ownership.
3. Demonstrate the use of an active-learning collaborative syllabus design
activity in college courses.
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5c Stuyvesant
Student-Centered Pathways for Divergent Repertoire Study
Presented by:
Aaron Pergram, Miami University
Key Statement: My students are exploring literature on their own while I am assessing
everything in a new way. Come and see the results of this experiment!
Keywords: expanding the canon, syllabus redesign, specifications grading
Subtheme: Experiential Learning: e.g., storytelling, narratives, experiments, service learning
I have designed a new syllabus and assessment plan for teaching music. My method
challenges a common approach to learning applied music at an undergraduate or
graduate level, though this model is adaptable for many disciplines. Students are provided
four distinct pathways for completing their studies. Each of these pathways emphasizes
different learning components and assessments. Additionally, this approach challenges a
long-established method of formal music study of canonic works. Beyond the core body of
pieces, students can study compositions from a wider variety of composers of traditionally
underrepresented groups or works by composers that canonized figures overshadowed.
Outcomes:
1.

Identify what canon expansion means in one's field.

2. List course components that can be assessed with a specifications grading.
3. Estimate how students may learn differently with a reimagined approach to
teaching.
5d Vanderbilt I
Concept Maps: An Effective Study Tool for Student Success
Presented by:
Tammy Legge, Belmont University
Abbey Holthaus, Belmont University
Key Statement: This session will describe the best use of concept mapping as a powerful
study strategy for knowledge acquisition and student success.
Keywords: concept map, study tool, student learning success
Subtheme: Indirect Instruction: e.g., reflective discussion, problem solving, writing to inform,
concept mapping
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This presentation will describe how faculty facilitated the use of concept maps as a
powerful study strategy for entry level nursing students. Concept maps serve as visual
representations of information based on meaningful connections. Creating concept maps
as a graphical way of organizing information promotes knowledge acquisition, retention of
knowledge and identifies relationships among information. Concept maps serve as
organizers and assemblers of the learning process, enriching student understanding. The
use of concept maps as an active learning strategy promotes critical thinking and improves
learning outcomes. Examples of concept maps as well as ideas for implementation will be
shared.
Outcomes:
1.

Define concept mapping as a study tool.

2. Discuss the benefits of using concept maps as a meaningful study strategy.
3. Discuss best practices for the use of concept maps in nursing education.
5e Vanderbilt II
Course Design to Support Learning and Wellness
Presented by:
Victoria DeSensi, Wilmington College
Key Statement: Course design can impact the wellness of both student and instructor (Dyjur
et al., 2017). When courses are designed with wellness in mind, learning outcomes are more
achievable (Murphy et al., 2015).
Keywords: course design, learning, wellness
Subtheme: Resiliency/Self-care/Mindfulness
Course design can impact the wellness of both student and instructor (Dyjur et al.,
2017). Unfortunately, courses are often not designed with the goal in mind of supporting the
mental health of both student and instructor. There is a significant relationship between
mental health and academic performance (Rothon et al., 2009). When courses are designed
with wellness in mind, learning outcomes are more achievable (Murphy et al., 2015). In this
presentation, suggestions grounded in relevant research evidence will be offered for ways in
which courses can be designed to support learning and wellness.
Outcomes:
1.

Describe the impact of course design on both student and instructor wellness.

2. Explain the link between wellness and learning outcomes achievement.
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3. Describe ways in which courses can be designed to support learning and
wellness.

2:45 pm - 3:05 pm
Concurrent Session 6
6a Amherst
Incorporating Social Justice and Community Engagement into Traditional STEM Courses
Presented by:
Shannon Z. Jones, University of Richmond
Key Statement: Innovative, STEM instructional approaches illustrate how scientific inquiry
can create a just and equitable society. Explore how science and social justice intersect in
the classroom!
Keywords: social justice, community-based learning, course design
Subtheme: Experiential Learning: e.g., storytelling, narratives, experiments, service learning
Almost every college student across the U.S. is required to complete a course in a
natural science discipline prior to their graduation. This requirement can also provide
students with an invaluable opportunity to witness how natural science intersects with social
justice. It is imperative that STEM faculty develop innovative methods to introduce students
to the process of scientific investigation, while also highlighting important social justice
issues. The goal of this presentation is to illustrate how an entry-level STEM course (in
biology) can be designed to teach students about the scientific process through the lens of
social justice, specifically highlighting environmental justice.
Outcomes:
1.

Describe how social issues can be incorporated into traditional, introductory
level STEM courses.

2. Explain how service learning and community engagement can be used to
draw connections between STEM disciplines and important, real-world issues.
3. Describe the ways in which authentic research experiences can be designed to
emphasize the role of the scientific method in solving these important,
real-world issues.
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6c Stuyvesant
Professionalism 101: Is Showing Up Really Optional?
Presented by:
Jessica Kathleen Nevitt, Indiana University
Key Statement: Attendance in class really matters. Classroom norms should model
workplace expectations. If attendance is not required, how can we incentivize it? Come and
see how!
Keywords: attendance, professionalism, classroom management
Subtheme: Instructional Skills: e.g., developing syllabus, presenting, facilitating discussions,
class culture
College is the training ground for future life success. If a successful life is mostly just
about showing up, how can instructors ensure that this important lesson is learned in their
classrooms without a traditional attendance policy? When the Covid-19 pandemic struck,
universities understandably introduced more flexibility into attendance policies. Flexibility has
sparked an unforeseen pandemic of absenteeism that has become difficult for some
instructors to manage and control. With innovative strategies, a flexible attendance policy
can still teach professionalism. This session will explore methods that teach the lesson of the
importance of showing up without a traditional attendance policy.
Outcomes:
1.

Identify the purpose of teaching professionalism and attendance.

2. Weigh the positives and negatives of introducing a flexible attendance policy.
3. Structure a flexible attendance policy that incentivizes class attendance.
6d Vanderbilt I
Using Project-Based Exams to Assess High-Level Cognitive Processes
Presented by:
Althea Hagan, Clemson University
Key Statement: Project-Based Exams can be used to assess learning objectives that focus
on a student's ability to create, evaluate, and analyze the information from class.
Keywords: project-based exams, assessing high-level cognitive processes, learning
objectives
Subtheme: Instructional Methods: e.g., case studies, simulations, inquiry cooperative
learning, collaborative learning
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It is common in Higher Education to have high-level learning objectives in courses.
However, the assessment method for most courses is still a traditional exam with multiple
choice, short answer, fill in the blank, and an essay question or two. However, employers are
looking for people who can apply knowledge and make decisions, create high-quality
written or visual products, design experiments, work collaboratively, and innovate. Traditional
exam based assessments do not assess any of these skills. Project based exams can be
used to assess high level learning objectives and are inclusive for a broad range of learners.
Outcomes:
1.

Reflect on whether their course assessment tools match their learning
objectives.

2. Think critically about crafting assessments that link to job skills.
3. Describe how project-based exams enable all types of learners to succeed.
6e Vanderbilt II
How to Host an Interprofessional Academic Book Club
Presented by:
Daniel Verbit, Jefferson University
Chris Pastore, Jefferson University
Key Statement: Learn to host an academic book club that is engaging and supports
professional vitality from an Assistant Provost and Scholarly Communication Librarian.
Keywords: active learning, faculty engagement, professional vitality
Subtheme: Online/Hybrid/Hyflex Instruction
An Assistant Provost and Librarian has hosted multiple remote academic book clubs
designed to support professional vitality and has learned some techniques to optimize the
process, supported by the existing literature. We will present the findings of a survey of
participants and explain how we used these to enhance subsequent sessions. We will cover
access to materials, coordination, planning, and outreach used to engage the
cross-campus community including staff and adjunct faculty. We will describe how we
engaged the authors to participate in the club.
Outcomes:
1.

Understand how to select a book title relevant to their area.

2. Know how to coordinate a system for managing registration.
3. Be able to plan discussions on topics/chapters.
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3:20 pm - 4:00 pm
Concurrent Session 7
7a Amherst
Liminal Learning: Strategies for Enhancing the Pedagogy of Meta-space(s)
Presented by:
Michael Tews, Pennsylvania State University
Sydney Pons, Pennsylvania State University
Laura Cruz, Pennsylvania State University
Key Statement: This interactive session focuses on evidence-based strategies to cultivate
the metaspace, or the spaces between formal learning spaces, whether these latter are
physical or virtual.
Keywords: course design, learning spaces, educational technology
Subtheme: Online/Hybrid/Hyflex Instruction
Scholars and practitioners alike have increasingly recognized space as a key
component in the student learning experience (Oblinger, 2006), whether that space is
physical (e.g. active learning classrooms) or virtual (e.g. Zoom rooms, artificial worlds), or
somewhere between these two modalities. At the same time, social theorists have
articulated the existence of third spaces, which are communal places between school/work
(second space) and home (first space); and even speculated on the emergence of fourth
(often virtual) spaces, in which all of these functions are blended together (Gachago et al,
2021). We propose a re-framing of space theory as it applies to learning, recognizing the role
of learning spaces that can be cultivated between and among that of the physical
classroom and/or the virtual LMS (Ferrari et al, 2021). In this interactive session, we will
describe creative instructional strategies for developing fourth spaces for learning, including
the integration of social media (Koliska & Roberts, 2021), the fostering of co-created design
models, and the co-mingling of students, faculty, and community partners. We will also
share the results of an IRB-approved SoTL study that captures students’ perspectives on the
role these spaces play in supporting their cognitive, affective, and behavioral learning
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outcomes.
Outcomes:
1.

Become familiar with selected research on learning spaces.

2. Apply instructional strategies, focused on utilizing the metaspace, to their own
context.
3. Gain inspiration for cultivating the learning potential in these “in between”
spaces.
7b Burghley A
Improving Students’ Satisfaction, Engagement, and Outcomes on Large Writing
Assignments
Presented by:
Anna Morrison, Clemson University
Key Statement: This session presents how feedback and revision cycles, peer review, and
scaffolded instruction improve students’ satisfaction, engagement, and outcomes on large
writing projects.
Keywords: writing, feedback and revision cycle, scaffolding
Subtheme: Grading/Providing Feedback to students
Across disciplines, students are asked to synthesize information into a written format.
The goals and structures of these writing assignments differ, but the need for student
engagement throughout the writing process is a common theme required to produce
high-quality written work. Students’ engagement can be impacted by their level of
satisfaction with instruction and assignment feedback. These factors can also impact
students’ ability to demonstrate their knowledge on a given topic, affecting student
outcomes. This session presents how feedback and revision cycles, peer review, and
scaffolded instruction improve students’ satisfaction, engagement, and outcomes on large
writing projects.
Outcomes:
1.

Discuss barriers encountered when teaching courses involving large writing
assignments and strategies for overcoming these barriers.

2. Identify opportunities for integrating scaffolding in courses that include large
writing assignments.
3. Explore how a feedback and revision cycle helps sustain students' engagement
throughout the writing process.
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7c Stuyvesant
Co-creating Teaching and Learning: Giving Students Choice and Voice
Presented by:
Brenda L. Thomas, Florida Gulf Coast University
Key Statement: Co-creating learning with students breaks down power structures, improves
agency and engagement, enhances inclusion and belonging, and models democratic
dialogue. Plus, it’s a lotta fun!
Keywords: co-creation, agency, engagement
Subtheme: Instructional Methods: e.g., case studies, simulations, inquiry cooperative
learning, collaborative learning
The co-creation of teaching and learning is a relational pedagogy that invites
students to participate in curricular decision-making. Giving students ownership of their
learning breaks down classroom power structures, increases agency and engagement,
enhances inclusion and belonging, and models democratic dialogue. Teaching with
students as partners rather than to students as objects can be transformational for all. This
session will explore the application of co-creation in a classroom setting. Participants will
hear about the experiences of a faculty member who embraces this pedagogical approach
and consider how co-creation can be incorporated into their work with students.
Outcomes:
1.

Recognize the benefits of co-creation with students.

2. Identify the challenges to this pedagogical approach.
3. Consider ways that co-creation could be incorporated into their work with
students.
7d Vanderbilt I
Collaborative Online International Learning Courses To Enhance Students’ Cultural
Fluency
Presented by:
Amy Anderson, Spokane Community College
Key Statement: Collaborative Online International Learning (COIL) courses use
Problem-based Learning (PBL) projects to connect US and International student-groups to
solve real-world problems while improving cultural fluency.
Keywords: collaborative, online learning, cultural fluency
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Subtheme: Instructional Methods: e.g., case studies, simulations, inquiry cooperative
learning, collaborative learning
Collaborative Online International Learning (COIL) courses are an excellent way to
infuse cultural curricula into various disciplines. These courses use Problem-based Learning
(PBL) projects to connect US and International student groups to solve real-world problems
in a classroom setting. This presentation will discuss the benefits and challenges of
designing COIL courses using a communication studies course as an example. Participants
will leave with tips for facilitating COIL courses in order to increase students’ cultural fluency.
Outcomes:
1.

Explain Collaborative Online International Learning (COIL).

2. Define Problem-based Learning (PBL).
3. Describe ways to improve cultural fluency using COIL courses.
7e Vanderbilt II
Teaching Traumatized Generations: Understanding Moral Injury Can Help Course Design
Presented by:
Michael Berntsen, University of North Carolina Pembroke
Jeff Smith,
Key Statement: Teachers can strengthen how they design courses and deliver material by
understanding how people, especially students, experience moral injury.
Keywords: invisible disabilities, course design, course instruction
Subtheme: Course/Curriculum (Re)Design
Teachers and students would mutually benefit from a stronger understanding of how
neurological conditions impact the way in which people learn, think, and complete tasks.
How people experience moral injury through general traumatic events and triggers can
affect how they process information. Since the study of moral injury is relatively new,
teachers can benefit from understanding this condition to help explain why certain students
feel anxiety concerning course design and instruction. By recognizing how prevalent moral
injury can be, teachers can think and rethink ways to convey and assess learning outcomes.
Outcomes:
1.

Consider how moral injury impacts a variety of students and their abilities to
process information.

2. Design scaffolding assignments that help guide struggling students to
complete work.
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3. Reflect on how they perceive student performances within class sessions and
beyond.

4:20 pm - 5:00 pm
Concurrent Session 8
8a Amherst
Burnout or Balance: Thoughts from a Recovering Workaholic
Presented by:
Kathleen Gibson-Dee, State College of Florida
Key Statement: Burnout, particularly in higher ed, is damaging to the extreme. Come learn
about the reality of burnout and powerful strategies for balance and recovery.
Keywords: burnout, self-care, work-life balance
Subtheme: Resiliency/Self-care/Mindfulness
There is no such thing as work-life balance. It’s all life, whether at work or not. Balance
must come from you. Burnout can be damaging or even deadly, but you change make
changes now. In this session, you will evaluate your own levels of emotional exhaustion,
depersonalization, and personal accomplishment, all related to burnout. You will learn
effective strategies to balance your time, manage your stress, and create a healthy
environment for yourself at work and at home. At the close of the session, creating SMART
goals will start you on the road to recovery and renewal.
Outcomes:
1.

Gain a clear sense of their current level of work-related stress/burnout,

2. Describe several strategies they will use to reduce their level of work-related
stress/burnout, and
3. Create a personal contract to carry out their balance strategies using SMART
goals (Specific, Measurable, Attainable, Relevant, Time-oriented).

8b Burghley A
Poster Display - Preview Posters of the Digital Poster Gallery
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8c Stuyvesant
Challenging "Dysfunctional Illusions of Rigor" for More Effective Student Learning
Presented by:
Gregg Wentzell, Miami University
Key Statement: This session engages participants to critique their beliefs and behaviors
regarding what makes their courses challenging in order to promote better student learning.
Keywords: academic rigor; course design; evaluation of students
Subtheme: Instructional Skills: Developing Syllabus, Presenting, Class Culture
According to Craig Nelson in his article "Dysfunctional Illusions of Rigor: Lessons from
the Scholarship of Teaching and Learning," many well-meaning instructors base their
teaching practices in unrealistic or inaccurate perceptions of what makes their courses
challenging. Overcoming these "dysfunctional illusions of rigor" requires instructors to
re-examine their beliefs about such teaching issues as grade inflation, students' ability,
content coverage, and critical thinking. In this session we'll review Nelson's list of illusions and
explore some alternative views that lead to more effective student learning.
Outcomes:
1.

Propose features of academically rigorous courses.

2. Classify these features as dysfunctional or realistic in light of Nelson's
"dysfunctional illusions of rigor."
3. Review faculty and student views of rigor as identified in the literature.
4. Reconcile these views to create an academically rigorous but realistic learning
goal for your course.
8d Vanderbilt I
Increasing Content Knowledge and Critical Thinking Skills Through Question Formulation
Technique (QFT)
Presented by:
Gaoming Zhang, University of Indianapolis
John Somers, University of Indianapolis
Key Statement: Engaging students in mathematical inquiry remains a challenge in STEM
teaching. Presenters integrated the Question Formulation Technique(QFT) to increase
pre-service teachers’ content knowledge and critical thinking.
Keywords: engagement, questioning technique, math education
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Subtheme: Instructional Skills: developing syllabus, presenting, facilitating discussions, class
culture

College teaching is challenging enough but engaging undergraduate students in
mathematical and STEM inquiry poses additional hurdles. Asking probing questions to evoke
discussion about a particular problem is often met with dead silence. Presenters will show
how the Question Formulation Technique (QFT) improved college student engagement and
mathematical understanding. During the session, participants will be provided opportunities
to understand QFT and try it out in small-group collaboration.
Outcomes:
1. Understand the Question Formulation Technique (QFT) and how to use the
(QFT) as a routine classroom practice.
2. Learn how to employ the QFT to recruit all student voices in the exploration of a
problem, engender a growth mindset, build sensemaking, and create critical
conversations and discourse.
3. Show how the QFT can be used as a formative assessment to gain insight into
student thinking, conceptual understanding, and problem-solving strategies.
8e Vanderbilt II
Teaching By Design: Knowledge Processing in the College Classroom
Presented by:
Leah Chambers, Clarion University
Rich Lane, Clarion University
Key Statement: The session explores the multi-disciplinary pedagogy of “teaching by
design”, which positions teachers as intentional designers of learning experiences and
supports collaborative and active learning.
Keywords: pedagogy, learning by design, knowledge processes
Subtheme: Course/Curriculum (Re)Design
The session explores the multi-disciplinary pedagogy of “teaching by design”, which
positions teachers as designers of learning experiences and students as active participants
in their learning. This pedagogy emphasizes 8 knowledge processes–the things a learner
must do to know–that range from experiencing and conceptualizing to analyzing and
applying. Well-designed learning should engage students in a variety of these processes.
Despite this, college instruction remains largely didactic and lecture-based. This session will
illustrate how teachers can utilize the knowledge processes to create impactful learning
experiences. Participants will apply this pedagogy to the analysis and design of their own
learning activities.
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Outcomes:
1.

Understand the philosophy and elements of Learning By Design and identify
the eight knowledge processes “in action.”

2. Apply their knowledge of learning by pedagogy to redesign a learning
experience from their own course.
3.

Understand how their own practices conflict with and/or complement a
“learning by design” approach.

Thank you for joining us today.
Dinner and evening on your own.

In Preparation for Tuesday, Please View the Digital Poster Gallery Online this Evening
[QR Code]
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Daily Schedule
for
Tuesday, August 9, 2022
8:00 am - 8:45 am Breakfast in Burghley B - name badges are required.

9:00 am - 9:30 am Table Talks: Coffee and conversations Burghley B

9:45 am - 10:25 am
Concurrent Session 9
9a Amherst

9b Burghley A
Technology-enabled Active Learning in General Education
Presented by:
Emily Faulconer, Embry-Riddle Aeronautical University
Key Statement: H5P promotes self-paced, self-directed active learning in online learning.
This session provides examples and reports student perspectives and tool usage behaviors.
Keywords: self-directed learning, active learning, H5P
Subtheme: Interactive Instruction: e.g., jigsaw, debates, panels,
Technology tools can achieve active learning in asynchronous online courses. The
H5P platform promotes self-paced, self-directed active learning through activities including
branching scenarios, crosswords, flashcards, and interactive videos. This tool can provide
formative feedback through features that allow provision of automatic feedback for a
variety of question types (e.g.; fill in the blank, multiple choice, image hotspot, and drag and
drop). H5P activities were embedded in the learning management system of two
introductory general education courses. Learning analytics data and student perspectives
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were collected. This data will be used to guide future use of this technology tool in online
courses.
Outcomes:
1.

Locate H5P tools.

2. Explain how H5P can benefit students.
3. Give examples of how this tool could be used for active learning in various
classroom settings.
9c Stuyvesant
Know Thyself: Using Directed Self-Placement to Understand Students’ Prior Learning
Presented by:
Rich Lane, Clarion University
Leah Chambers, Clarion University
Key Statement: This session demonstrates how data from a Directed Self-Placement survey
can be used to deepen faculty understanding of students’ attitudes about learning.
Keywords: first-year writing, directed self-placement, agency
Subtheme: Instructional Methods: e.g., case studies, simulations, inquiry cooperative
learning, collaborative learning
This session will present data concerning students’ prior learning taken from 10 years
of using Directed Self-Placement (DSP) in our first-year writing program. DSP requires
students to reflect on their high school writing and learning experiences and to consider
their preparedness for college-level writing tasks. Our DSP survey helps us understand
students’ prior experiences and provides information about their attitudes and behaviors
related to learning. After summarizing our data, we will engage participants in discussion of
how to conduct surveys at their own institutions and how to use that data to inform
teaching and learning.
Outcomes:
1.

Understand a unique approach to first-year writing placement.

2. Know how students’ attitudes and beliefs impact learning in college.
3. Describe ways to implement surveys that provide insight into and
understanding of student “placement” and learning.
9d Vanderbilt I
Helping Students to Succeed in the Classroom: Tips from a Student’s Point of View
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Presented by:
Ryn Zakrajsek, International Teaching Learning Cooperative
Key Statement: This session offers an exploration into higher education through a student’s
experience. Explore classroom culture, student interest, and teaching tips that foster
connection from the students.
Keywords: classroom culture, student engagement, student-faculty connection
Subtheme: Classroom Culture
What in the world are your students thinking about? Sometimes you just don’t know what is
going through a student’s mind; and as a result, there may be a disconnect in the
classroom. This session offers an exploration into the world of higher education, through a
student’s real life experience. We will explore classroom culture, student interest, and
teaching tips that foster engagement and connections with students. Join our highly
interactive session to share experiences regarding the bridge between teaching and
learning.
Outcomes:
1.

Identify ways to communicate why "uninteresting" (to the student) aspects of
your subject are vital to their understanding of the course content.

2. Incorporate three new strategies into their course to better support and
encourage all students.
3. Learn ways to collect information from students to better facilitate learning for
all students.
9e Vanderbilt II
Pedagogical Strategies to Engage COVID Freshmen
Presented by:
Jeffrey Coats, Appalachian State University
Key Statement: College freshmen, as a result of COVID’s impact, are not equipped to
succeed. This session will explore strategies to achieve success in the collegiate
environment.
Keywords: understanding, success, pedagogy
Subtheme: Instructional Methods: e.g., case studies, simulations, inquiry cooperative
learning, collaborative learning
Since March 2020, our global, national, and regional societies have experienced a
pandemic unlike any in modern history. As such, many of our entering freshmen have
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suffered by spending the last two years in a virtual classroom with no in-person
peer-to-peer interaction. The result being that many of these first-year students have
forgotten how to interact within a traditional classroom setting. Many are not motivated,
resulting in the classroom being an apathetic environment where students are not engaged
and therefore, are not learning.
Outcomes:
1.

How to determine a baseline of students’ skills

2. Explore successful strategies to engage students
3. Catering pedagogical methods to meet students where they are, yet helping
them succeed.

10:45 am - 11:25 am
Concurrent Session 10
10a Amherst
Creating a Learning Environment for the 5th Industrial Revolution
Presented by:
Crystal Loose, West Chester University
Rose Jagielo-Manion, West Chester University
Michael Ryan, West Chester University
Key Statement: Come learn about the age of personalization, the 5th Industrial Revolution;
noted for cooperation, innovation and methods of instruction encouraging collaborative
learning communities.
Keywords: personalization, innovation, instruction
Subtheme: Classroom Community/Culture
It has been argued that we have moved into the age of personalization. This
personalization has been called the 5th Industrial Revolution, a time noted for a deep,
multi-level cooperation between people and machines. With emphasis on innovation,
purpose, and inclusivity, this revolution calls for changes in the classroom setting to focus on
relationships between human needs and lived experiences. So, how do we prepare our
students for this reality? In this session participants will be exposed to methods of instruction
that create an engaging and collaborative learning community.
Outcomes:
46

1.

Gain an understanding of adult learning principles and how to teach in the 5th
Industrial Revolution.

2. Leave with resources to use in their own personalized classrooms.
3. Identify and reflect on ways to promote new instructional methods that
promote collaboration and innovation.
10b Burghley A
“Yes, and” Communication: Improv Exercises for the Classroom
Presented by:
James Al-Shamma, Belmont University
Shawn Knight, Belmont University

Key Statement: Improvisation exercises built around the principle of “yes, and” facilitate
communication. Participants will experience, and leave with, exercises to use in the
classroom.
Keywords: communication, empathy, improvisation
Subtheme: Experiential Learning: e.g., storytelling, narratives, experiments, service learning
At the Alan Alda Center for Communicating Science at Stony Brook University, the
eponymous, renowned actor has pioneered the use of improvisation techniques to promote
communication and develop empathy amongst teams of scientists. Specifically, the
principle of saying, “yes, and” can be employed to build trust and facilitate open
communication; we have found that this approach works, as well, with students from any
discipline. The facilitators, theatre faculty and experienced actors, will teach participants
improvisation games that they can use to not only promote communication skills among
their students but to also establish rapport quickly within a learning community.
Outcomes:
1.

Explain the principle of “Yes, and.”

2. Describe how the other two “rules” of improv, “Make your partner look good”
and “Say the first thing that comes into your head,” support the principle of
“Yes, and.”
3. Lead their students through improvisation exercises (referring to instructions
provided by facilitators as needed).

10c Stuyvesant
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Leveling Up Your Teaching
Presented by:
Kathryn Smith, International Teaching Learning Cooperative
Key Statement:
Keywords:
Subtheme:
Outcomes:
1.
2.
3.

10d Vanderbilt I
Utilizing Mastermind Groups to Foster Peer-to-Peer Collaboration, Learning and
Engagement
Presented by:
Adam Owenz, Albright College
Key Statement: An implementation case study on harnessing a powerful tech-startup
problem solving and mentorship tool to foster truly collaborative learning outside the
classroom.
Keywords: student collaboration tools, mastermind groups, group projects
Subtheme: Instructional Methods: e.g., case studies, simulations, inquiry cooperative
learning, collaborative learning
Mastermind groups are semi-structured peer-to-peer mentoring teams popular in
the business startup world. They promise idea sharing, accountability, motivation, and
collective problem solving. Members, often from different companies, meet regularly to help
each other problem solve and work toward growth and success. In 2020 and 2021, this tool
was tested in an undergraduate business class to encourage students to work
collaboratively on a challenging semester-long series of individual assignments. This
presentation begins with a brief history and overview of the concept, and shares the
research findings related to the effectiveness of this tool in this unique classroom
application.
Outcomes:
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1.

Explain the concept of mastermind groups and the unique benefits they
present in the classroom.

2. Identify an assignment that would benefit from the use of mastermind groups.
3. Implement the concept of mastermind groups into their own classes; including
how to structure, manage, and assess their effectiveness.
10e Vanderbilt II
Competency Over Content: Formulas for Comparative Analysis in Any Discipline
Presented by:
Rose Trentinella, University of Tampa
Key Statement: To “decode” the disciplines is to remain within disciplines but also to
discover strategies for training students in universal competencies that transfer across
academic boundaries.
Keywords: signature pedagogies; decoding the disciplines; competency development
Subtheme: Indirect Instruction: e.g., reflective discussion, problem solving, writing to inform,
concept mapping
Instructional procedures for “decoding the disciplines” (Pace and Middendorf 2004)
and unmasking professional “signature pedagogies” (Shulman 2005) facilitate student
learning but remain rooted within (rather than across) traditional academic boundaries.
Similarly, SoTL work in art history has trended toward disciplinary-specific concerns (e.g. Art
History Pedagogy & Practice), but this field's inherent interdisciplinarity offers rich
opportunities for universal (or “non-disciplinary”) undergraduate competency development.
This session asks participants to reflect upon their existing modes of teaching comparative
analysis before introducing an instructional model that aims to transcend course content
toward student mastery of an essential skill they can apply to any context.
Outcomes:
1.

Identify their disciplinary approach to or definition of comparative analysis.

2. Explain how their approach may differ from those of faculty in other disciplines.
3. Possess a strategy for teaching this skill across academic disciplines
(regardless of course content).

11:40 am - 12:00 pm
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Concurrent Session 11
11a Amherst
Assessing Creative Thinking in the Life Sciences Classroom
Presented by:
Erica Kosal NC State University
Key Statement: College freshmen were assessed at the beginning and end of the semester
to evaluate their understanding and development of creative thinking.
Keywords: creative thinking, life sciences, assessment
Subtheme: Course/Curriculum (Re)Design
Freshmen participating in the Life Sciences First Year Program (LSFY) at NC State
University participate in a course that focuses on creative and critical thinking. To assess
whether a student’s understanding and development of, creative thinking grew as a result of
taking this course, surveys and tests were given at the beginning and at the end of the
semester. The results from the Torrance Test of Creative Thinking (TTCT), in-house surveys,
and patterns related to gender, race, and intended majors, will be discussed.
Outcomes:
1.

Understand how the TCTT assessment is designed and used in the classroom.

2. Evaluate the possibility of implementation of the TCTT assessment for your own
purpose(s).
3. Apply lessons learned from this study to their own classrooms.
11b Burghley A
What Do Students Want? Student Perspectives On Online Classroom Engagement
Presented by:
Cheri Ketchum, University of Arizona Global Campus
Chelsey Yeats, University of Arizona Global Campus
Daria LaFave, University of Arizona Global Campus
Key Statement: Panel will review student survey results on online classroom engagement,
assessing past experiences, current expectations, and future preferences.
Keywords: engagement, online learning, nontraditional students
Subtheme: Online/Hybrid/Hyflex Instruction
Research celebrates the benefits of student-to-student and student-to-instructor
engagement, which is deeper than simple interaction (Borup et al., 2014; Henderson &
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Phillips, 2015). However, non-traditional online students struggle to find time and energy for
classroom connections. We surveyed student opinions of past classroom interactions,
current expectations, and future preferences. We seek to understand levels of engagement
students prefer to support their academic growth and create a meaningful learning
environment. While course designers often believe more engagement is beneficial, students
with family and work responsibilities might find increased expectations to be overwhelming.
We will discuss results and advise possible compromises.
Outcomes:
1.

Categorize different levels of engagement possible in online classrooms.

2. Determine non-traditional online student engagement expectations.
3. Examine how to facilitate courses aligned with student engagement
expectations.
11c Stuyvesant
A (or B) for Effort: A Labor-Based Grading Case Study
Presented by:
Meghan Owenz, Kutztown University
Key Statement: What if you did not grade? An undergraduate case study will review benefits
and challenges of labor-based grading. How-to instructions will be provided for Canvas.
Keywords: ungrading, assessment, collaborative learning
Subtheme: Classroom Community/Culture
What if you did not grade your students? The drawbacks of traditional grading
methods will be explored. Labor-based grading, one form of un-grading, will be introduced
as a method designed to reduce power imbalances and biases in grading, increase student
autonomy and motivation, and engage students in self-directed learning. A case example
of labor-based grading in an undergraduate course will be provided, including sample
syllabus language, challenges, and rewards of the approach. An instructional designer will
provide how-to instructions for implementing labor-based grading within the Learning
Management System.
Outcomes:
1.

Describe the challenges of traditional grading frameworks.

2. Explain labor-based grading.
3. Implement labor-based grading using a Learning Management System.
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11d Vanderbilt I
Creating Academic Supports for Fraternities: Fantasy Grades Challenge
Presented by:
Casey Domnick, Oklahoma State University
Wesley Adam Stroud, Oklahoma State University
Key Statement: This presentation details the process of developing academic supports for
chapters that are working to improve GPAs.
Keywords: fraternity and sorority affairs, academic support, faculty advising
Subtheme: Resiliency/Self-care/Mindfulness
This presentation details the process of an interdepartmental effort to develop
academic supports for a fraternity that is working to improve GPAs. The presenters include
the Coordinator of Fraternity and Sorority Affairs and an Assistant Professor of Assessment
and Instruction from Oklahoma State University. The presentation will highlight a "Fantasy
Football" style that helped generate academic success in a KA chapter.
Outcomes:
1.

Generate methods of academic support for fraternity and sorority chapters.

2. Identify benefits from group inclusive academic openness.
3. Implement a similar program at other institutions.

12:00 pm - 12:55 pm
Buffet Lunch - Burghley B
Name badges are required for entrance

1:00 pm - 1:40 pm
Concurrent Session 12
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12a Amherst
Are Teachers Systems Conveners? Let’s Explore the Wnger-Trayner’s New Book
Presented by:
Milton Cox, Miami University
Key Statement: Explore the new book by E.& B. Wenger-Trayner, Systems Convening: A
crucial form of leadership for the 21st century. We examine the connection to teaching.
Keywords: systems convener; leader; teacher
Subtheme: Pedagogy
Etienne and Beverly Wenger-Trayner have written a new book, Systems Convening: A
crucial form of leadership for the 21st century. In this session we provide a brief overview of
the book and explore whether teachers are systems conveners, and if not, how they might
become one. Systems conveners undertake seven areas of work, and we will investigate
their connections to teaching. We will also discuss the mindset that system conveners have
and approaches that they use.
Outcomes
1.

Describe the new book by Etienne and Beverly Wenger-Trayner, Systems
Convening: A crucial form of leadership for the 21st century.

2. Describe the potential application that systems convening has for teaching
and teachers.
3. Describe the mindset that system conveners have and approaches that they
use.

12b Burghley A
Who Dunnit? Utilizing a "Clue-Based" Game in a Toxicology Course
Presented by:
Amy-Joan Ham, Belmont University
Angela Clauson, Belmont University
Key Statement: To determine the utility of implementing a Clue-like game as an educational
tool in a toxicology course and to increase high school interest in science
Keywords: gamification, active learning, toxicology
Subtheme: Interactive Instruction: e.g., jigsaw, debates, panels,
A game was developed based on the board game "Clue". Instead of weapons and
rooms, the game was designed to use toxins and local destinations, and the suspects were
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faculty with clever drug-related names. Students answered toxicology questions in order to
gain an advantage with "Clue Cards". The students were administered a knowledge-based
pre-quiz and post-quiz and a survey about the game, the experience, and their learning.
Knowledge-based quiz scores overall increased. The majority of students found the game
to contribute to their learning and was a good review of course material. The overall student
experience was positive and engaging.
Outcomes:
1.

Describe the utility of gamification in education.

2. Explain the incorporation of a “Clue-based” game in a toxicology course.
3. Discuss ways to incorporate a similar games in other courses and
environments.
12c Stuyvesant
Incorporating Student Voice Into Program and Course Redesign
Presented by:
Jennifer Walker, University of Georgia
Julie Grainy, University of Georgia
Key Statement: In addition to research and reflection of effective practices, implementing
change in courses or programs should also incorporate student voice in the process.
Keywords: student voice, career preparation, flipped classroom
Subtheme: Course/Curriculum (Re)Design
It is easy to identify problems with courses and academic programs, but
implementing effective change can be daunting. In this session, Drs. Walker and Grainy will
present their work on tackling change with a focus on implementing a flipped classroom
and career-readiness programs. While consulting peer-reviewed pedagogical research
was the foundation to their approach, student voice through surveys and interviews also
played a key role. Thus, changes were created to address concerns of both instructors and
students. During this session, participants are invited to bring their own concerns for courses
and programs and to consider redesign.
Outcomes:
1.

Identify and address problem areas within current programs of study and/or
courses.

2. Recognize the value of student voice.
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3. Determine effective practices that apply to their own program/course
redesign.
12d Vanderbilt I
How We Argue: Visualizing Reasoning to Equitably Advance Learning

Presented by:
Aidan Kestigian, ThinkerAnalytix & Department of Philosophy, Harvard University
Key Statement: Enable and empower students to explore argumentation and
disagreements to develop their habits of mind and reasoning skills. Join us!
Keywords: personalized instruction, online learning, reasoning skills
Subtheme: Instructional Methods: case studies, simulations, inquiry, cooperative learning,
collaborative learning
This presentation will explore how argument mapping- a method for visualizing the
logical structure of an argument- can help decrease students’ cognitive load and engage
their reasoning skills to better understand and evaluate arguments about controversial
issues presented from diverse points of view. Second, we will survey a series of exercises
designed to help students build the skills of intellectual charity- the ability to listen carefully,
ask for clarification, and interpret arguments, especially when students disagree.
Participants will leave this presentation with a set of resources they can use off-the-shelf
with students when they return to their home institutions.
Outcomes:
1.

Appreciate the importance of explicit training in argumentative reasoning.

2. Be able to map short arguments by hand or online.
3. Have identified practical next-steps for teaching argumentation and
disagreement in their courses.
12e Vanderbilt II
HIP Strategies to Increase SEI Response Rates and Deepen Learning
Presented by:
Amanda Campbell, University of West Georgia
Rod McRae, Middle Georgia State University
Key Statement: Encouraging students to reflect on their learning throughout the semester
not only increases response rates on end-of-the-semester course evaluations but also
deepens student learning.
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Keywords: high-impact practices, student evaluations of instruction, metacognition
Subtheme: Fostering Student Practice: e.g., Interleaving, Retrieval strategies
Convincing busy students to complete end-of-the-semester course evaluations
presents a challenge. Despite frequent reminders and incentives, many evaluation surveys
are not completed. As students scramble to submit final assignments, they might lack the
full capacity to evaluate their courses with the most attention. Yet student feedback can be
crucial to informing how faculty go about improving the design and delivery of their courses.
By encouraging metacognitive reflection and feedback throughout the semester, two key
elements of High Impact Practices, instructors can deepen student learning and teach
students to give constructive feedback about their learning experiences (Kuh & O’Donnell,
2013).
Outcomes:
1.

Discuss course evaluation response rates and quality of responses.

2. Explain how metacognitive reflection deepens learning.
3. Identify strategies for incorporating reflective activities throughout the
semester that will deepen learning and lead to thoughtful course evaluation
responses.

2:00 pm - 2:40 pm
Concurrent Session 13
13a Amherst
Redesigning General and Organic Chemistry Sequence to Promote Student Engagement
Presented by:
Stefka G. Nikolova Eddins, Gardner-Webb University

Benjamin C. Brooks, Gardner-Webb University
Venita L. Totten, Gardner-Webb University
Key Statement: Active learning and independent, self-directed laboratory experiences were
integrated with technology-based delivery in General and Organic Chemistry in order to
redesign traditional chemistry teaching.
Keywords: active learning, technology, self-directed laboratory experiences
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Subtheme: Course/Curriculum (Re)Design
We developed integrated pedagogy to redesign our General and Organic Chemistry
laboratory course sequence to engage students safely at the onset of the COVID-19
pandemic. We integrated several modes of active learning with technology-based delivery
methods in which technology was integrated in the courses as an essential and central
element. We integrated the General Chemistry laboratory component as an independent,
self-directed experience. Informal student surveys suggested that refining our approach
can potentially transform traditional chemistry teaching to meet the changing needs of
diverse student populations.
Outcomes:
1.

Reflect on their teaching experiences during the past two years and their
transition back to full, in-person teaching.

2. Share examples of active learning strategies from their classrooms.
3. Share examples of integrating technology in their pedagogy.
13b Burghley A
OnBoarding Week: A Strategy for Skills Development at the Semester’s Start

Presented by:
Martha (Murph) Kinney, Suffolk County Community College

Key Statement: Most workplaces have some sort of onboarding program, giving employees
access to the tools needed to succeed in their new role. Onboarding programs for our
courses at the outset of the term can similarly provide students the tools they need to
succeed.
Keywords: skills development; first-generation college student; scaffolding
Subtheme: Course/Curriculum (Re)Design
Educational capital and college-level skills are in short supply among my students,
who are often the children of immigrants and first-generation college students. Although I
scaffolded my instruction from the start of my teaching career, many times that was not
enough for my students. A few years ago, I realized my students needed to understand
what sorts of skills were required from the outset of the course and to provide them the
resources that they needed to access those skills immediately upon embarking on the
course. To do that, I framed the first week of the course as an “onboarding period.” During
that first week—whether an in-person or online class—my students are introduced to the
basic skills needed to successfully navigate a course: how to read a textbook, how to work
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with primary and secondary sources, what comprises an effective discussion board post,
methods of effective studying, and time management techniques.In this workshop, we’ll
break down the skills needed in the courses you teach, and look at how to building an
onboarding module for your students.
Outcomes:
1. Understand the utility of an onboarding module.
2. Discern what skills a student needs to successfully navigate the participant’s
courses.
3. Evaluate how those skills might best be introduced in an onboarding module.
13c Stuyvesant
Virtual Escape Room as a Professional Development Opportunity for Faculty
Presented by:
Danielle Aming, Embry-Riddle Aeronautical University
Key Statement: This session demonstrates how faculty members can apply their own
experience from a Virtual Escape Room professional development opportunity into their
online classrooms.
Keywords: online learning, faculty development, asynchronous offerings
Subtheme: Interactive Instruction: e.g., jigsaw, debates, panels,
The session will discuss how a Virtual Escape Room was used as a professional
development opportunity for faculty members to participate in and how their experiences
with a Virtual Escape Room can impact the online classroom. The idea of using games and
gaming elements as a pedagogical method has been increasing over the last few years
(Vlachopoulos & Makri, 2017). By providing a professional development opportunity, where
these gaming elements can be experienced, faculty members can use their own
experiences to create and develop new online learning experiences for their students.
Outcomes:
1. Describe what is a Virtual Escape Room.
2. Identify how Virtual Escape Room concepts can impact learning.
3. Apply Virtual Escape Room elements to the online classroom.
13d Vanderbilt I
Building Student Resilience Through Challenges in the Service-Learning Classroom
Presented by:
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Melissa Landers-Potts, University of Georgia
Paul H. Matthews, University of Georgia
Allison Injaian, University of Georgia
Katherine Finch Thompson, University of Georgia
Jon Calabria, University of Georgia
Key Statement: Service-learning (S-L) courses are less hierarchical and present
opportunities for problem-solving and leadership for students, which may promote
resilience. Instructional methods will be discussed!
Keywords: resilience, service-learning, instructional methods
Subtheme: Experiential Learning: e.g., storytelling, narratives, experiments, service learning
There is growing concern that college students lack resilience and a sense of control
over their lives, which was exacerbated by the pandemic. Service-learning (S-L) provides an
opportunity for less hierarchical classroom cultures that hold potential for building resilience
through solvable challenges and leadership roles that are inherent for students in these
courses. Our presentation will use faculty focus group and student data to examine how
faculty may use the opportunities of their often less-hierarchical S-L classrooms to best
design their classrooms to maximize the ways in which students can collaboratively learn
from these challenges and build greater resilience.
Outcomes:
1. Describe the ways in which the power structure between students and faculty is
often different in a service-learning classroom compared to traditional classrooms.
2. Consider how classrooms can operate in a less hierarchical way to benefit student
leadership and self-efficacy.
3. Analyze how classes can be more intentionally structured to promote student
resilience.
13e Vanderbilt II
Stories We Tell Our Students
Presented by:
Mike Pinter, Belmont University
Key Statement: I share ideas for weaving stories into a course’s narrative, including personal
stories, historical and contemporary stories, and stories about students from our courses.
Keywords: academic storytelling, student engagement, motivation for learning
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Subtheme: Classroom Community/Culture
I have become intentional in weaving stories into the flow of courses that I teach for
various student audiences – general education, Honors Program, and majors/minors in
upper-level courses. I divide the stories into three broad categories: personal stories
from my life experience with learning and academics; historical and contemporary stories
about real people or fictional characters with an aspect relevant to the course; anonymized
stories about individual or groups of students from my courses over the years.
In short, telling stories in any of our academic courses can invite our students into a more
fully human learning experience.
Outcomes:
1. Reflect on stories from their academic and life experiences.
2. Learn about some of the literature on sharing stories with students.
3. Develop ideas for implementing storytelling in their courses.

3:00 pm - 3:40 pm
Concurrent Session 14
14a Amherst
Interdisciplinary and Critical Constructs in Core Education
Presented by:
Brittney Beth Drummond, University of West Georgia
Carrie Carmack, University of West Georgia
Key Statement: This interactive workshop will highlight interdisciplinary efforts of core English
and Mathematics courses while offering participants space to explore interdisciplinary,
project-based practices in their courses.
Keywords: interdisciplinary, critical pedagogy, core education
Subtheme: Classroom Community/Culture
Core courses have traditionally been designed as isolated, discipline-specific
courses, where the “students are the depositories and the teacher is the depositor” (Freire,
1970/2000, p. 72). In this workshop, we will challenge this traditional approach, offering ideas
that prioritize a critical pedagogy and humanist perspective. With this perspective in mind,
we will discuss how we used interdisciplinary constructs in two core courses, English
60

Composition and Precalculus, to create a learning experience that was meaningful and
relevant for students. We will share our data and provide space for members to engage with
the ideas offered.
Outcomes:
1. Gather ideas and tips for interdisciplinary approaches in core courses.
2. Explore ideas for course structures and approaches that are humanizing with
meaningful and relevant course assignments.
3. Engage in a culturally-specific activity that can be incorporated into any course.

14b Burghley A
Brain-Based Learning: Active Learning Strategies to Improve Engagement
Presented by:
Trey Mireles, Madison Area Technical College
Key Statement: Maximizing student engagement will lead to improved student learning and
success. Learn practical strategies to actively engage students in any classroom.
Keywords: active learning, brain based learning, engagement
Subtheme: Interactive Instruction: e.g., jigsaw, debates, panels,
Join us for an interactive journey exploring the field of neuropsychology. What do we
know about the brain? How can we use these findings to improve instruction? These
questions will be answered through a process that models the Brain Based Active Learning
strategies being discussed. Participants should expect to be actively involved in this session
and to come away with practical steps you can use immediately.
Outcomes:
1. Identify active learning strategies supported by neuropsychological research.
2. Explain the importance of the emotional environment for student success.
3. Develop 2-3 techniques to increase student engagement in the classroom.
14c Stuyvesant
Crafting an Inclusive and Welcoming Syllabus: An Easy-to-Use Reflection Guide
Presented by:
Karen Bunch Franklin, Clemson University
Taimi Olsen, Clemson University
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Shannon Stefl, Clemson University
Sarah Otterbeck, Clemson University
Key Statement: The syllabus is your first step to building positive student relationships–what
tone does your syllabus set? Join our guided reflection on crafting welcoming syllabi.
Keywords: inclusive teaching, syllabus, transparency
Subtheme: Classroom Community/Culture
Do you dread creating or updating your syllabus? Does it feel like a laundry list of
policies that students won’t even read? Shake things up and make it reflect who you actually
are as an instructor! The syllabus is your first step in building trusting relationships with your
students so why not try setting an inclusive tone that feels authentically YOU. Together, we
will overview how the language and order of key information on the syllabus can support
diverse student engagement. We will also share our new and easy-to-use inclusive syllabus
reflection guide.
Outcomes:
1. Describe practices for creating a welcoming syllabus.
2. Examine real syllabi examples to identify inclusive language.
3. Identify ways to revise your own syllabus using our reflection guide.
14d Vanderbilt I
Using a Faculty Learning Community to Reduce Student Math Anxiety
Presented by:
Mary Beaudry, Ferris State University
Elizabeth Post, Ferris State University
Mischelle Stone, Ferris State University
Lauren Cavner Williams, Ferris State University
Key Statement: From panic, paralysis, and helplessness to relaxed, engaged, confidence:
using a faculty learning community to reduce math anxiety for students in non-math
disciplines.
Keywords: faculty learning community, interdisciplinary course reform, math anxiety
Subtheme: Instructional Strategies: classroom culture
Asynchronous education makes education more accessible and flexible for students and
faculty. Through a global pandemic, students were able to continue their education while
staying home. Social presence was affected in this change, and many students felt isolated
and alone. High social presence can be cultivated in asynchronous courses. Through
discussion boards, projects and group work, students can feel connected to their peers and
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to the instructor. This session presents ideas on how to design courses, activities, and
assignments to encourage social presence. Increased interaction with instructors and peers
has been shown to be a vital addition to online courses.
Outcomes:
1. Understand the importance of increased interaction in online courses.
2. See specific results from courses that had enhanced social interaction
implemented.
3. Design activities and assignments that encourage social presence.

14e Vanderbilt II
Re-Purpose: Integrating Sustainable Ways of Knowing into Introductory Management
Courses

4:00 pm - 4:40 pm
Concurrent Session 15
15a Amherst
Engaging Students Through Competition - An Entrepreneurship Course Case Study
Presented by:
James Woods, Johnson & Wales University
Key Statement: Competitions engage and motivate students to achieve greater success in
the classroom. Learn how to structure and conduct a successful competition, enhancing
the student experience.
Keywords: student engagement, competition, entrepreneurship
Subtheme: Instructional Methods
With the rise of the internet, mobile devices, social media, and easy access to an
endless stream of content, research has suggested that student attention spaces have
inversely shortened making student engagement both in and out of the classroom more
difficult. Carefully constructed and meaningful competition can engage and motivate
students to achieve greater success in the classroom. This presentation will take
participants through the process of structuring a competition with several key components
(i.e., rules, rewards, judges, voting, judging criteria, and more). By the end of the presentation,
participants will be able to construct and conduct their own competitions.
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Outcomes:
1. Describe the components of a successful student competition.
2. Explain the importance of competitions as an instructional tool and in experiential
education.
3. Construct a competition for use at your institution.
15b Burghley A
Poster Display - Preview the Digital Poster Gallery
15c Stuyvesant
COVID-19 Versus Academia: Through the Students' Perspectives in Online Learning
Presented by:
Dawn Lundin, Northern Michigan University
Micah Benjamin, Northern Michigan University
Key Statement: The COVID-19 pandemic has impacted the way students learn. Adapting
course components to meet the student’s needs is essential for their success in higher
education.
Keywords: educational development, student support, distance learning
Subtheme: Course/Curriculum (Re)Design
The COVID-19 pandemic has impacted many, which has resulted in a decrease in
academic success. This study intends to contribute to a better understanding of the
resources that aid students when academic courses in higher education are transformed
from face-to-face to online format. The findings of this study will enhance academic faculty
members' understanding of how to handle a pandemic. Students enrolled in AH202: Nutrition
for Healthcare Professionals completed a voluntary questionnaire in response to Northern
Michigan University courses being converted online in winter 2020. Results will provide
knowledge and a new perspective from students in higher education.
Outcomes:
1. Describe the student’s perspective of online learning due to the coronavirus 19
pandemic.
2. Identify the resources that benefit students when courses are converted from a
face-to-face to an online format in higher learning.
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3. Construct course components to address students’ concerns and better support
students' success when classes are offered in different formats.
15d Vanderbilt I
Self-Assessment Grading: A Cautionary Tale
Presented by:
Kathy Dixon, Arizona State University
Key Statement: Ungrading is a hot topic in student assessment. Can ungrading or
self-assessment grading work in a large, online, undergraduate course? Come explore one
instructor's experience.
Keywords: grading, self-assessment, online learning
Subtheme: Grading/Providing Feedback to students
Faculty members often lament that students are only interested in grades and not
learning. In this session, we will discuss the impact of using a self-assessment grading
method in a large, online, undergraduate course. Students were given feedback and
assessment but no grades on submitted assignments. They were asked to self-assess
weekly and to assign their own grade at the end of the semester. The pitfalls and joys of this
experience from the students and the instructors will be shared.
Outcomes:
1. Describe the rationale for non-traditional grading methods.
2. Identify alternative grading systems.
3. Discuss the advantages and disadvantages of self-assessment grading.
15e Vanderbilt II
Re-Purpose: Integrating Sustainable Ways of Knowing into Introductory Management
Courses
Presented by:
Laura Cruz, Pennsylvania State University
Maung Min, Pennsylvania State University
Key Statement: We present research findings using jigsaw through the integrative lens of
CSR and how they might be able to apply these dispositions across multiple contexts and
stakeholders in an unknown future.
Keywords: jigsaw, CSR, management functions
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The concept of corporate social responsibility (CSR), has revised pedagogy of the
introductory management course. Shifting away from imparting specific skills and
knowledge to equipping students with managerial “ways of thinking” that are inherently
adaptive and sustainability-minded (Adinolfi & Giancotti, 2021). Students become nimble
and integrative problem solvers; which scholars believe will not only be essential skills for
future managers, but also assure the continued relevance of human input into the
management process (Weybrecht, 2021). We investigated the impact on students enrolled in
an introductory business management course engaged in a cooperative jigsaw exercise. A
structured analysis provides insight into how students worked through challenges,
navigated ambiguity, and found their individual and collective voices, providing insight into
how students come to embrace managerial ways of thinking through the integrative lens of
CSR and how they may apply these dispositions across multiple contexts and stakeholders.
Outcomes:
1. Gain experience with the case method as a means of fostering integrative learning.
2. Critically evaluate the process of how (and why) students engage in integrative thinking
3. Apply the insights from the study (integrative thinking; ways of knowing) into their own

disciplinary/institutional context.

4:45 pm - 5:45 pm
Poster Reception Terrace
Tuesday, August 9
View Poster Gallery Online
[QR Code]
Teamwork! A Metric to Adjust Individual Scores on a Team Project
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Presented by:
Emily Faulconer, Embry-Riddle Aeronautical University
Key Statement: This poster presents the use of a metric that adjusts individual scores (up
and down) from the team grade based on peer evaluation.
Keywords: collaborative learning, grading, peer evaluation
Subtheme: Grading/Providing Student Feedback
This poster provides a background on collaborative learning and the use of peer
evaluation, including the use of peer evaluation to adjust grading. The poster shares the
presenter's metric (developed in Excel), how this metric is presented to students, and
student opinions of the metric.
Outcomes:
1. Justify the use of collaborative learning in modern undergraduate education.
2. Explain why peer evaluations are a useful tool for evaluating collaborative learning.
3. Examine single-case study data on student perspectives regarding the use of a
metric to adjust individual grades on a team project.
Centering Student Voices in Understanding Restorative Practices Implementation
Presented by:
Laura Fittz, Vanderbilt University
Key Statement: Using Restorative Practices and the Social Discipline Window as an analytic
lens, this study explores how Riverdale alumni talk about their experiences with discipline
and punishment at RHS.
Keywords: student voice, restorative practices, school culture
Subtheme: Classroom/Community Culture
While research has measured the efficacy of Restorative Practices (RP)
implementation through discipline data and the experiences of administrators, RP
coordinators, teachers, and, peripherally, families and students, fewer studies center student
voices and experiences with RP. Using Restorative Practices and the Social Discipline Window
theoretical framework (Glaser, 1964; Braithwaite, 1989; Wachtel, 2005) as an analytic lens, this
study explores how Riverdale alumni who experienced various stages of RP implementation
at Riverdale High School talk about their experiences with discipline and punishment at RHS.
Through a grounded theory approach utilizing semi-structured interviews and open and
axial coding, I examine how students talk about their experiences of punishment as “not,”
“to,” and “for” sites, and their experiences with restorative discipline as “with” sites. I have
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expanded the original Social Discipline Window to additionally capture sites where alumni
students talked about teachers and administrators doing things “against” and “around”
them. Implications of this study point to the need to center student voice as crucial to
understanding RP implementation because students are closest to implementation and
analysis of their experiences.
Outcomes:
1. Describe how Riverdale High School (RHS) alumni talk about punishment and
discipline at GHS.
2. Collaborate in small group discussions around centering student voice in their
personal practice.
3. Discuss ways in which student voice can be centered in policy and it educational
research.
Supporting Students’ Academic Integrity in a Challenging Online Landscape
Presented by:
Maria Gallardo-Williams, North Carolina State University
Diane Chapman, North Carolina State University
Stacy Gant, North Carolina State University
Arlene Mendoza-Moran, North Carolina State University
Key Statement: We will offer solutions to refocus the attention of students and make sites
such as Chegg less attractive due to their limited nature.
Keywords: academic integrity, course redesign, authentic assessments
Subtheme: Course/Curriculum (Re)Design
There was a time when instructor content could be securely locked away, but
technological advances made content sharing across online platforms a reality that has
intruded into the privacy of the classroom. Students are sharing homework and exam
questions online freely. Emergency remote teaching has forced all instructors to move their
content online to meet students’ needs, which has exacerbated the problem. This poster will
offer some solutions that instructors can use to refocus the attention of students and make
sites such as Chegg or Course Hero less attractive due to the limited nature of the content
available.
Outcomes:
1. Learn strategies to create authentic assessments to engage their students and
reduce online academic dishonesty.
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2. Master immediate solutions that can be implemented without major course
redesign requirements.
3. Discuss long-term solutions that might be implemented in their courses.
Effects of Simulated Frailty on Student Attitudes: A Mixed Bag
Presented by:
Charity Johansson, Elon University
Memory Dossenbach, North Carolina Medical Board
Key Statement: Physical therapy students who engaged in an experiential simulation of
physical frailty associated with aging demonstrated a variety of changes in attitudes toward
older adults.
Keywords: empathy, aging simulation, attitude
Subtheme: Instructional Methods: e.g., case studies, simulations, inquiry cooperative learning,
collaborative learning
Simulated experiences are increasingly used by healthcare educators to teach
empathy. Although many studies report successful outcomes, others report worsened
attitudes following simulated disability. In this study, 44 physical therapy students completed
an experiential simulation of geriatric frailty with a written reflection on minimizing frailty,
completing the UCLA Geriatrics Attitude scale before and after the learning intervention.
Although the overall UCLA-GA score did not change, scores on two items increased
significantly, one decreased significantly, and others showed equal positive and negative
changes. Additional inquiry is needed to identify and influence the nuanced effects of
simulation activities on learners’ attitudes.
Outcomes:
1. Appreciate the complexity of experiential simulations’ effects on learners’ attitudes.
2. Differentiate aging simulation and frailty simulation.
3. Identify factors in the design of simulation experience that may influence
participants’ outcomes.
Student Perceptions of Culturally Relevant Assignments in an Online Community
Presented by:
Michelle Mitchell, Clark Atlanta University
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Key Statement: Culturally relevant pedagogy can facilitate the establishment of learning
communities while producing critical consciousness, cultural competence, and academic
success in higher education.
Keywords: culturally relevant pedagogy, learning communities, online learning
Culturally relevant pedagogy can facilitate the establishment of learning
communities while producing critical consciousness, cultural competence, and academic
success grounded in intellectual success and moral growth. The relationship between
culturally relevant assignments and academic performance was explored using a
mixed-method design. Participants were students enrolled in a synchronous online
psychology course. Results reveal that culturally relevant assignments were perceived as
beneficial. Additionally, there was a positive relationship between culturally relevant
assignments and academic performance. This study demonstrates how culturally relevant
pedagogy can be applied to post-secondary education in psychology among students
who are racially homogenous, but culturally different.
Subtheme: Classroom Community/Culture
Outcomes:
1. Describe culturally relevant pedagogy.
2. Explain the benefits of culturally relevant pedagogy.
3. Describe how culturally relevant pedagogy can be used in post-secondary
classes whether the students are culturally/ethnically homogenous or
heterogeneous.
Do Real World Examples Enhance Students’ Attitudes Toward Learning Chemistry?
Presented by:
Rashmi Shrestha, Berea College
Hannah Sturtevant, Ohio Northern University
Key Statement: This study explores changes in student beliefs over a semester of a general
chemistry course that integrates real world applications into the course.
Keywords: student beliefs/attitudes, general chemistry lecture, real-world connections
Subtheme: Instructional Methods: case studies, simulations, inquiry, cooperative learning,
collaborative learning
General chemistry, a common STEM prerequisite, attracts diverse student audiences,
many of whom struggle to connect chemistry to their majors and lives. In this study, we
introduced real-world chemistry applications into lectures, worksheets, and an infographic
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project to promote positive attitudes toward chemistry. Students in general chemistry
courses at two institutions took the Colorado Learning Attitudes about Science Survey at the
beginning and the end of the semester. Results show that while students enjoyed the
infographic project and examples in lectures, a more nuanced pedagogy may be
necessary to see lasting effects on student attitudes.
Outcomes:
1. Understand the effect of using real-world examples on general chemistry student
attitudes towards chemistry.
2. Understand how chemistry connection slides can be used in a general chemistry
classroom.
Consider hypotheses regarding how to increase student attitudes towards chemistry
in the future.
Using Faculty Learning Communities to Support Instructors in Teaching Evaluation
Presented by:
Becky Tugman, Clemson University
Taimi Olsen, Clemson University
Key Statement: This poster addresses use of the faculty learning community (FLC) in
peer-supported review of teaching aspects commonly used in high-stakes evaluation,
through feedback and dialogue.
Keywords: teaching review, learning communities, professional development
Subtheme: Instructional Skills, e.g., developing syllabus, facilitating discussions, class culture
A Faculty Learning Community (FLC) is a community of practice whose members
adopt specific goals, for effective professional development. Our Peer Review FLCs help
faculty prepare, assess, and submit evidence of teaching effectiveness for their
portfolio/dossier for annual review and promotion. The peer-supported review of teaching
(P-SR) method promotes reciprocal learning through discussions and reflections of teaching
artifacts. Participants exchange teaching ideas, educate themselves on teaching literature,
and provide constructive feedback on peer’s teaching evidence. A study of FLC cohorts is
gathering instructors’ perceptions to determine if P-SR in a FLC builds confidence and alters
teaching behaviors.
Outcomes:
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1. Describe potential benefits for engagement in a faculty learning community.
2. Consider peer-supported review of teaching as adaptable to own institution.
3. Identify at least two artifacts that can be reviewed for teaching evaluations.
Gauging Students’ Mood via Synchronous Coloring during Zoom Classes
Presented by:
Lisa M. Paciulli, North Carolina State University
Kimberly R. Mayes, North Carolina State University
McKenzie Nalley Jevnikar, North Carolina State University
Ansley F. Fondow, North Carolina State University
Key Statement: We assessed wellbeing by having students color an image on Zoom. We
found a decrease in positive emotions and an increase in negative emotions..
Keywords: wellness, coloring, pedagogy
Subtheme: Resiliency/Self-care/Mindfulness
Students report an increase in mental health issues, so we assessed wellbeing by
having students communally color a mandala image projected onto the screen during
synchronous Zoom classes. Students were instructed to use colors that indicated their
emotion at the moment; a color key was provided. Over the semester, there was a
significant decrease in positive emotions such as happy and peaceful (p<.05), and a
(non-significant) increase in negative emotions like worried and sad. These observations
could be used to take the pulse of a class and adjust activities accordingly to help foster
better learning and performance.
Outcomes:
1. Describe student wellness.
2. Explain ways to quickly assess student wellness using mandala coloring.
3. Describe ways student wellness affects student learning and how to let students
know that we care about them.
Insight into Student Study Habits Through Analysis of Lecture Views
Presented by:
Mary Garceau, Noorda College of Osteopathic Medicine
Key Statement: Analysis of student lecture views addresses questions: does time of day correlate with
performance, what does multiple views imply, and what are components of “good” lectures.
Keywords: video lectures, data analysis, study habits
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Subtheme: Resiliency/Self-care/Mindfulness
Through analysis of video lecture student user data, the researcher can address
questions such as: does time of day correlate with performance, what does multiple views
imply, and what are components of “good” lectures - with regards to delivery style, length,
content, etc. This analysis is based on the activity of 90 students over four months. Initial
analysis indicates that the average views/downloads of videos are 1.56, and the average
amount of content that students consume in one sitting is 5.68 minutes. This preliminary
data then suggests that a video content length of near 5 minutes is advisable.
Outcomes:
1. Learn where educators can adapt their material.
2. Make a plan to inform students of their study habits and encourage them to make
improvements.
3. Understand how to perform data analysis within their program.
Mentimeter: Promoting Engagement and Feedback in a Graduate Lecture Class
Presented by:
Deborah Jackson, University of St Augustine for Health Sciences
Margaret Wicinski, University of St Augustine for Health Sciences
Key Statement: Mentimeter: Technological innovation to promote student engagement and
real-time feedback in a pathophysiology course in a hybrid Doctor of Physical Therapy
program. Must See!
Keywords: mentimeter, higher education, student engagement
Subtheme: Technology in the Classroom
Technological presentation tools such as Mentimeter promote student engagement
and create opportunity for real-time feedback. Mentimeter has been used very successfully
in a graduate-level pathophysiology class. Mentimeter engagement strategy most often
used was multiple choice questions. Questions were based on learning objectives and
difficult concepts. Each answer was tagged so the students and instructor knew how many
students choose an answer. This helped to identify knowledge gaps and level of class
understanding. This allowed the instructor to intervene with real-time feedback and
promptly address any knowledge gaps.
Outcomes:
1. Understand the role of Mentimeter as an interactive presentation tool.
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2. Understand how to promote student engagement through Mentimeter question
types.
3. Understand how to use student responses to determine knowledge gaps and give
real-time feedback.

Dinner and Evening on Your Own!

74

75

Daily Schedule
for
Wednesday, August 10, 2022

7:15 am - 8:00 am Breakfast in Burghley B - name badges are required.

8:00 am - 8:40 am
Concurrent Session 16
16a Amherst
Bridging Higher Education and the Workplace Through Team-Based Learning
Presented by:
Jennifer Desiderio, Eastern Michigan University
Key Statement: Learn how team-based learning can help students develop collaboration
skills and self-regulated learning habits necessary for success in their future profession.
Keywords: collaboration, self-regulated learning, professional preparation
Subtheme: Instructional Methods: case studies, simulations, inquiry, cooperative learning,
collaborative learning
Of all the skills necessary for success in the workplace, collaboration is among the
most frequently cited by employers. Many occupations require strong self-regulated
learning (SRL) abilities, as well. Fun fact: SRL not only applies to independent learning but
also to interactions with others when it comes to collaboration! This presentation reviews
the results of a study of the impact of team-based learning (TBL) on the collaboration skills
and SRL habits of pre-service special education teachers and speech-language
pathologists with the aim of demonstrating how this technique can be used to increase
proficiency with a variety of future professionals.
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Outcomes:
1. Describe the steps of the TBL technique.
2. Identify at least 3 specific collaboration skills developed as a result of TBL.
3. Identify at least 3 ways TBL develops or enhances SRL habits.
16b Burghley A
Engaging Students in Research
Presented by:
Katie Morales, University of West Georgia
Modupe Adewuyi, Kennesaw State University
Cindy Johnson, University of West Georgia
Key Statement: This session will describe methods to promote high-impact practices to
engage undergraduate and graduate students in research outside the assigned academic
requirements.
Keywords: high impact practice, research, undergraduate and graduate
Subtheme: Instructional Methods: e.g., case studies, simulations, inquiry cooperative
learning, collaborative learning
This session will describe methods to promote high-impact practices to engage
undergraduate and graduate students in research outside the assigned academic
requirements. We will describe the methods employed at two public universities in the
University System of Georgia and one private liberal arts college in the Southeast. We also
will include reflections from the students.
Outcomes:
1. Describe essential features and elements of intentionally designed high-impact
practices to engage undergraduate and graduate students in research outside the
assigned academic requirements.
2. Consider additional methodologies to empower undergraduate and graduate
students to incorporate high practices outside the assigned academic
requirements.
3. Explore how high-impact practices to engage undergraduate and graduate
students in research outside the assigned academic requirements can increase
student learning and skill professional development.
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16c Stuyvesant
Create Interesting Online Discussions at higher levels of Bloom's Taxonomy!
Presented by:
John Griffith, Embry-Riddle Aeronautical University
Key Statement: Strategies for creating winning online discussions at higher levels of Blooms
Taxonomy that cover course concepts and are engaging and interesting for students.
Keywords: STEM online learning, engaging discussions, student interaction
Subtheme: Instructional Methods: e.g., case studies, simulations, inquiry cooperative
learning, collaborative learning
Creating discussions that are meaningful to students enhances learning. Discussions
are where most student/instructor and student-to-student interactions occur in distance
learning environments. Video instructions outlining expectations of discussion participation
can enhance the learning process. Discussions are typically used to provide scaffolding to
key course concepts reinforcing reading assignments. Beyond this basic approach, we
should also focus on teamwork, content clarification, and communication to support deeper
understanding through questioning, analysis, and problem solving. This presentation will
provide practical tips on how to design effective discussions that are both meaningful to
students and develop higher-level thinking skills.
Outcomes:
1. Discuss why it is important for the discussion board topic to not only meet course
objectives, but be meaningful to students as well.
2.Discuss ideas on making discussion board assignments that create more
teamwork, content clarification and communication among students and faculty.
3. Discuss how to use tools such as video or “real life scenario” to aid students and
increase their use of higher level thinking skills as defined by Blooms Taxonomy. Take
home at least one idea behind improving a discussion in a course they teach.
16d Vanderbilt I
An Exploratory Study of Improving Success in Calculus (I)with an Illustrated Workbook
Presented by:
Maryam Kiani, The Pennsylvania State University
Lara Abdel Ahad, The Pennsylvania State University
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Key Statement: : Multicolor images in the worksheet may have the potential to improve
affective learning, lower cognitive load, and reduce student anxiety when engaging in
learning activities.
Keywords: calculus l, illustrated worksheet, math anxiety
Subtheme: Instructional Methods: e.g., case studies, simulations, inquiry cooperative
learning, collaborative learning
Some students complain about math anxiety and believe that they are bad at math
(Rasmussen, 2015). In this study, I investigated how multicolor images in the worksheet may
have the potential to improve affective learning, lower cognitive load, and reduce student
anxiety when engaging in learning activities. I used a series of illustrated worksheets that
covered the principal concepts embedded in the introductory Calculus course at the
collegiat level. Cognitive load theory (Sweller, 2006), is the theory of educational psychology
that was formed the framework for this study. This study offered the following research
question: To what extent, the multicolor images in worksheets improve affective learning,
reduce student anxiety, and improve student learning?
Outcomes:
1. Improve affective learning.
2. Reduce student anxiety.
3. Improve student learning.
16e Vanderbilt II
Purpose, People, Place: Pandemic Pedagogy’s Enduring Improvement of Course
(Re)Design
Presented by:
Diane Boyd, Furman University
Benjamin Haywood, Furman University
Key Statement: Participants will apply the P3 (Purpose, People, Place) framework to
enhance student learning support in an authentic design challenge in this interactive
workshop.
Keywords: course redesign, learning environment, inclusive pedagogy
Subtheme: Course/Curriculum (Re)Design
The SARS-CoV-2 pandemic required nimble instructional flexibility to support students
which illuminated more detailed understandings of learner-centered and inclusive
pedagogy. To guide faculty with little online teaching experience, educational developers at
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Furman University refined Dee Fink’s popular backward course design model to more directly
consider intersections between purpose, people, and place during the course design
process. This interactive workshop will review the pretext for and outcomes of the P3
framework, invite participants to apply the framework to their own learning context, and
consider why and how the framework might continue to enhance future course (re)design
efforts.
Outcomes:
1. Be familiar with the Purpose, Place, and People (P3) course design framework to
enhance an awareness of the situational factors that shape access to and
engagement in the learning process.
2. Understand the implications of the framework on faculty agency and pedagogy,
and subsequent impacts on student engagement, based on results from the case
study presented.
3. Be able to apply the P3 framework to a personally relevant course or program
(re)design challenge.

8:50 am - 9:30 am
Concurrent Session 17
17a Amherst
Integrating Domestic and Global Assignments to Enhance Student Learning of Self-care
and Well-being
Presented by:
Karen Neal, Queens University of Charlotte
Melinda Harper, Queens University of Charlotte
Key Statement: A study abroad course illustrates how to incorporate concepts in the
philosophy, psychology and science of well-being. Attendees will learn techniques for
application.
Keywords: Student Well-being, Experiential Learning, Global Citizenship
Subtheme: Experiential Learning: e.g., storytelling, narratives, experiments, service learning
Physical and psychological well-being is a common human pursuit, but how we
approach well-being in teaching may differ depending on cultural norms, biases, discipline,
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and community. The purpose of this presentation is to demonstrate how a global context
can be used to teach key concepts of well-being found in philosophy, psychology and
science. Greece was selected to illustrate cultural differences in the historical and current
experience and societal valuation of well-being. Students used research and applied
learning to understand the concepts. Attendees will learn cross-cultural experiential
techniques, including journal assignments and explorative activities, to apply in their courses
and disciplines.
Outcomes:
1. Examine how the global context is applied to a course on physical and
psychological well-being.
2. Explain the use of experiential assignments that promote the resiliency, self-care,
and well-being of students.
3. Reflect on at least 3 ways to practice global citizenship abroad and at home.
17b Burghley A
Implementing a Creativity-Focused Core to Enhance Learning Across Disciplines
Presented by:
Maribeth Kradel-Weitzel, Jefferson University
Anahid Modrek, Jefferson University
Dana Scott, Jefferson University
Key Statement: This presentation will outline how embedding creativity, into a core
curriculum across disciplines, cultivates a confident and flexible mindset through exploration
of creative aptitude.
Keywords: creativity research, flexible mindset, curriculum development
Subtheme: Course/Curriculum (Re)Design
Changes in technology and systems of learning are rapidly transforming the
workplace. This demands a proactive, immediate, and on-going evolution in education.
Creativity is an essential skill for both success and resiliency in such an environment. This
presentation will give an overview of how embedding creativity into a core curriculum,
across disciplines, can cultivate a confident and flexible mindset through exploration of
creative aptitude. An overview of the system of implementation will be given, supported by
data collected from a broad range of assessment. Samples from assignments, rubrics, and
survey prompts will be provided.
Outcomes:
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1. Identify key benefits of incorporating creativity as a core outcome of the student
learning experience.
2. Discover a process for implementing a creativity-focused curriculum across
diverse disciplines.
3. Recognize a system to broadly assess creativity using both direct and indirect
methods.
17c Stuyvesant
Using Gamification to Enhance Student Learning
Presented by:
Amy Pope, Clemson University
Claire Dancz, Clemson University
Paul Hoke, Clemson University
Mary Ellen Wright, Clemson University

Key Statement: This presentation will discuss the use of gamification to engage students
with course content and increase retention.
Keywords: gamification, engagement, motivation
Subtheme: Interactive Instruction: e.g., jigsaw, debates, panels,
Gamification, the application of game play to other areas, can enhance the student
learning experience by providing opportunities for students to activate their intrinsic
motivation towards learning. When students learn in a fun and nonthreatening environment,
the instructor also benefits through increased student participation and renewed fun in
teaching. Ultimately, course concepts are retained at a higher level as student engagement
in the learning environment increases.
Outcomes:
1. Determine the benefit of using gamification in the classroom
2. Identify strategies to incorporate gamification in the classroom.
3. Develop ideas on how gamification can be used in their own class.
17d Vanderbilt I
Are Time or Page Views Correlated with Higher Student Performance?
Presented by:
John Griffith, Embry-Riddle Aeronautical University
Emily Faulconer, Embry-Riddle Aeronautical University
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Key Statement: Are grades related to the amount of student time spent or number of page
views? Examination of an online STEM course.
Keywords: time in course, page views, scaffolding, STEM online learning
Subtheme: Assessment (formative/summative/program)
Data from three sections of a 200-level online college statistics course (student N=85)
were examined to evaluate the relationship between scaffolded assignments, time spent in
the course, page views, and student performance. Strong positive correlations were noted
between scaffolded assignments establishing an indication of course effectiveness. Time
students spent in the courses and their number of web page views were positively
correlated with end-of-course grades, tests, quizzes, and homework. However, time spent,
and page views failed to show notable positive correlations with assignments and
discussions. Recommendations include replication at different university and college
settings with varying term lengths.
Outcomes:
1. Describe why it is important to test if a course effectively scaffolds assignments prior
to analyzing student performance data.
2. Discuss the relationship of time and page views on student grades.
3. Discuss other variables that can impact student performance and how they can be
part of effective course design.

9:40 am - 10:00 am
Concurrent Session 18
18a Amherst
Maximize Learning Guides: Helping Students Achieve the Skill of Learning
Presented by:
Abbey Holthaus, Belmont University
Tammy Legge, Belmont University
Key Statement: Providing effective learning guides provide student self-guidance for
effective class preparation and successful learning of concepts and skills.
Keywords: learning guide, active learning, facilitating learning
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Subtheme: Indirect Instruction: e.g., reflective discussion, problem solving, writing to inform,
concept mapping
This presentation will describe how faculty developed and utilized effective learning
guides for entry level nursing students. When faculty include intentionality in developing
clear learning guides, students begin working on their own skill of learning. Learning guides
provide student self-guidance by illustrating clear checklists, promoting class preparation
and self-regulation for learning concepts and skills. Learning guides provide clear ways of
communicating steps for student success and assist students in taking learning seriously.
The importance of using learning guides to support and facilitating student learning will be
shared. Examples of effective versus ineffective learning guides will also be shared. Effective
learning guides strongly contribute to the development of student learning expertise.
Outcomes:
1. Define the purpose of a learning guide.
2. Identify components of an effective learning guide.
3. Discuss opportunities and obstacles of using learning guides to support and
facilitate learning.
18b Burghley A
Cultivating Growth Mindsets – Rethinking How We Talk About Intelligence
Presented by:
Sarah Otterbeck, Clemson University
Shannon Stefl, Clemson University
Key Statement: Intelligence doesn’t change… Or does it? Your beliefs about students’ abilities
matter. Learn how cultivating a growth mindset supports your students’ resilience and
success.
Keywords: inclusive teaching, growth mindset, student success
Subtheme: Classroom Community/Culture
Are intelligence and ability fixed or can they change and grow? Join this exciting short
session to discover what current research says about the relationship between mindsets
and learning. The movement to leverage inclusive strategies in the classroom reinforces
cultivating a growth mindset as a top inclusive practice. Guided by Carol Dweck’s mindset
theory, we will walk you through a short self-assessment to surface your personal beliefs
and mindset. We will also discuss how mindsets may manifest in the classroom and explore
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how you can help cultivate a student's growth mindset through conversation, course
policies, and course design.
Outcomes:
1. Define growth and fixed mindset.
2. Identify manifestations of student mindsets in the classroom.
3. Identify instructional strategies that support students’ growth mindsets.
18c Stuyvesant
Gauging Students’ Mood via Synchronous Coloring During Zoom Classes
Presented by:
Lisa Paciulli, North Carolina State University
Kimberly R. Mayes, North Carolina State University
McKenzie Nalley Jevnikar, North Carolina State University
Ansley F. Fondow, North Carolina State University
Key Statement: We assessed wellbeing by having students color an image on Zoom. We
found a decrease in positive emotions and an increase in negative emotions.
Keywords: wellness, coloring, pedagogy
Subtheme: Classroom Community/Culture
Students report an increase in mental health issues, so we assessed wellbeing by
having students communally color a mandala image projected onto the screen during
synchronous Zoom classes. Students were instructed to use colors that indicated their
emotion at the moment; a color key was provided. Over the semester, there was a
significant decrease in positive emotions such as happy and peaceful (p<.05), and a
(non-significant) increase in negative emotions like worried and sad. These observations
could be used to take the pulse of a class and adjust activities accordingly to help foster
better learning and performance.
Outcomes:
1. Describe student wellness.
2. Explain ways to quickly assess student wellness.
3. Describe ways student wellness affects student learning and how to let students
know that we care about them.
18d Vanderbilt I
March Madness: Disease Edition
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Presented by:
Meredith Rowe, Gardner-Webb University
Key Statement: Use of a single-elimination bracket-based project to encourage skill
development, collaborative work, and student engagement in a Pathophysiology course.
Keywords: active earning, student engagement, science education
Subtheme: Interactive Instruction: e.g., jigsaw, debates, panels,
This single-elimination bracket-based project was created for use in BIOL 335
Pathophysiology, and the project was implemented through approximately 4 weeks of the
course. The project started with students working individually but developed into a group
project as students who were eliminated through the bracket format were assigned to work
with others. In each round, students focused their research, presentations, and writing
assignments on specific aspects of their disease topics. Based on anecdotal evidence from
this pilot study, the friendly competition and focus on learning for transfer improved student
engagement compared to single-topic projects in other courses.
Outcomes:
1. Identify the design and goals of the project.
2. Evaluate areas of improvement in the project design.
3. Adapt and apply this project design to other courses.
18e Vanderbilt II
Key Design Features of an HIV Webcourses for Deepened Learning
Presented by:
Su-I Hou, University of Central Florida
Key Statement: Online learning can be engaging. Key design features involve carefully
planned instruction, organized modules supporting varied learning styles, and creative
design elements. Join us!
Keywords: design feature, webcourses, online learning
Subtheme: Course/Curriculum (Re)Design
This paper discussed six key design features of a large online HIV Webcourses for
college students. Key design features included: (1) weekly announcement to keep students
on target, (2) easy-to-learn organized modules supporting varied learning styles, (3)
instructor avatar to provide online persona and guidance, (4) real-life stories to humanize
the disease and increase relevance, (5) creative assignments to keep students engaged,
and (6) prompt communication and feedback to deepen student learning. Findings show
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that these key design features were well received and effective in engaging and deepening
student learning while building course competencies.
Outcomes:
1. Describe challenges of teaching large online courses.
2. Articulate key design features for effective large online course.
3. Discuss how key design features shared help deepen online learning among
college students.

10:15 am - 11:15 am
Plenary Session

Five Practices that Cultivate an Inclusive Classroom
Todd Zakrajsek, UNC Chapel Hill
Burghley B
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Conference Workbook

1-MINUTE PAPER
Give yourself one minute to write a response to the following:
What do you most enjoy about teaching? Think of what brings you energy and happiness or
the reason you wanted to become an educator.
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Course Enrichment
Take a moment to think about courses you will teach in an upcoming semester.
Identify one concern or challenge you have, or anticipate having, in one of those courses.

a. Describe the issue or challenge that you have identified.

b. Describe the ideal situation or exit behavior for the challenge identified.

c. To what extent are the contributing factors to the identified challenge related to
student behavior (or lack thereof) and to what extent are the contributing factors
related to your behavior (or lack thereof)?

d. What strategies might be implemented to assist in moving toward the desired
state?
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Take-Home Exam
2-3 weeks after the conference, review the issue or challenge you noted on the Course
Enrichment page. In light of what you learned at the conference:

1. What strategies have you implemented? Have they been successful? If not, what
adjustments can be made?

2. Did you contact any new campus resources upon your return from the conference? If so,
how have they helped? If not, who might you contact?

3. Review your notes from the conference and select one new concept or idea to try in the
coming two weeks. Describe here briefly what you will attempt.
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NETWORKING & CONTACTS
With whom did you speak and wish to have a follow-up conversation at a later time?
Try for ten new contacts at this conference.

NAME

INSTITUTION/EMAIL

NOTES/REASON FOR
FOLLOW-UP
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Reflections & Notes
Use this space to list any new ideas formed, concepts considered, musings, or anything else
that might prove helpful to you in the future.

Consider: What surprised you? What can you apply to your work?
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Institutions Represented
Albright College

High Point University

Appalachian State University
Arizona State University College of Health

Indiana University

Sciences

Indianapolis University

Augusta University
Jefferson University
Belmont University

Johnson & Wales University

Berea College
Bloomsburg University

Kennesaw State University
Kutztown University

Cal Poly Humboldt
Chadron State College

Madison Area Technical College

Clarion University

Miami University

Clark Atlanta University

Middle Georgia State University

Clemson University

Minnesota State University Mankato

Creighton University
Nicholls State University
Durham Technical Community College

Noorda College
North Carolina Central University

Eastern Michigan Univesrity

North Carolina State Univesrity

Elon University

Northeastern State University

Emby-Riddle Aeronautical University -

Northern Michgan University

Worldwide
Ohio Northeastern University
Florida Gulf Coast University

Oklahoma State University

Ruman University
Pennsylvania State University
Gannon University

Pfeiffer University

Gardner-Webb Univeristy

Pitt Community College

Georgia State University
Queens University of Charlotte
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Samford University

University of St. Augustine for Health

South College School of Pharmacy

Sciences

Spokane Community College

University of Virginia

State College of Florida

University of West Georgia

Stockton University
Suffolk County Community College
Vanderbilt University
Talawanda High School

Virginia Commonwealth University

Tarleton State University
Texas A&M University

West Chester University

Texas Woman’s University

Western Carolina

The Academy at Ocean Reef

Western Governors University

The George Washington University

Wilmington College

The University of Tampa

Worchester Polytechnic Institute

Thinker Analytix
University of Texas at Austin
University of Georgia
University of Indianapolis
University of Massachusetts Lowell
University of Miami
University of Middle Georgia
University of Nebraska Lincoln
University of North Carolina Chapel Hill
University of North Carolina at Greensboro
University of North Carolina at Pembroke
University of Rickmond
University of South Carolina Beaufort
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2022-2023
ITLC Lilly Confences
October 13 - 15, 2022
Traverse City, Michigan………………Call for Proposals open for Posters as space allows

January
San Diego, California……………………Call for Proposals open through

April
Online Conference……………………….Call for Proposals open through

June
Austin, Texas…………………………………… Call for proposals open through

August
Asheville, North Carolina…………..Call for proposal will open in October
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